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                                                              SUMMARY 
School vandalism is a serious problem in South Africa, particularly, as it 
places a heavy burden on education budgets. It could also cause learning 
to collapse, since it infringes on the right of learners to be taught in clean, 
well kept school buildings, and to develop their full potential. It is generally 
accepted that cared for school facilities, adequate furniture and equipment, 
as well as clean ablution facilities, are conducive to a healthy learning 
environment.  
 
The aim of this research was to determine whether vandalism at schools in 
Nelson Mandela Metropole (NMM) has an influence on learners’ scholastic 
achievement. Against the background of the literature review, this 
investigation endeavours to report on the nature and extent of vandalism at 
a sample of South African schools, as well as preventative measures that 
be introduced to combat such vandalism.   
       
 The research comprised of a study of relevant literature, followed by a 
qualitative research design. The literature study covered aspects regarding 
the nature, extent and consequences of vandalism at schools. The sample 
group consisted of learners, teachers and parents from four secondary 
schools in the western region of the Uitenhage District. The respondents 
completed questionnaires regarding their viewpoints on the role that the 
school, the parents, the community, the police and the media could play in 
curbing acts of vandalism at schools. The respective principals and some 
members of staff were also interviewed. 
 
The research revealed that both teachers and learners were of the opinion 
that preventative measures need to be put in place to combat the scourge 
of vandalism at schools. However, such programmes should be 
implemented in collaboration with the community, the parents, the South 
African Police Services and the media. In conclusion some 
recommendations were made to combat the scourge of vandalism at 
schools and these may be of value to all schools in South Africa that 
experience similar problems .                                                           
 
KEY TERMS: 
Academic achievement 
Gangs  
Graffiti 
Vandalism                                                                                                                                        
Vandal                 
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CHAPTER ONE 
 
INTRODUCTION AND PROBLEM STATEMENT 
 
1.1 ORIENTATION 
 
School vandalism is not a new phenomenon, nor is it confined to South Africa 
alone. A literature study has confirmed that school vandalism is rife in countries 
such as Australasia, Britian, the Netherlands, United States of America and 
France (Black, 2002:1; Stout, 2002:1-6). Vandalism places a heavy burden on 
education departments and school budgets (Stout, 2002:2). For instance, during 
2001 acts of vandalism at South African schools have cost the Gauteng, 
Kwazulu-Natal and Eastern Cape Education Departments approximately forty 
million rand each (Mtsali, 2001:1). In a recent newspaper article (Herald, 2006:5) 
the cost of repairing demolished vandalised toilets and five classrooms at one 
school was cited as amounting to thirty thousand and sixty thousand rand 
respectively. Another disastrous consequence of vandalism is its disruptive 
effect. It often causes teaching and learning to collapse, as school programmes 
are interrupted in order to repair the vandalised structures (Zuzile, 2003:1).  
 
During his period of office, former South African Minister of Education, Kader 
Asmal, (Asmal, 2001:3) cautioned that crimes such as vandalism caused feelings 
of powerlessness, uncertainty and fear among both teachers and learners, 
eroding away at hope for effective education in the affected schools; the very 
schools that are supposed serve as the foundation of education in society. In a 
newspaper article (Herald, 2006:13), teachers of a specific school in Nelson 
Mandela Metropole pleaded with the community to help stop petty theft and 
vandalism at the school. The school principal stated that such incidents had left 
his staff angry and despondent.  
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On two occasions, the vandalism resulted in significant damage and loss. In a 
newly built administration block, with no security yet installed, the vandals gained 
access by forcing open a door. Smashing the glass panes from the internal 
doors, they made their way into the kitchen where they stole all the appliances. 
They also broke into a cupboard and took calculators, scissors, stationery, 
batteries and rolls of toilet paper. The nightwatchman later testified that he 
neither saw nor heard anything. The following Wednesday night, presumably the 
same offenders wrenched the brass handles from a number of windows, most 
probably with the aim of selling these to a scrap dealer. According to the school 
principal, the loss of goods and damage to the buildings amounted to thousands 
of rand. The principal stated that the evidence pointed to the possibility that the 
criminals came from the surrounding area, referring to the fact that some of the 
stolen goods had been found when the police raided some nearby houses. The 
principal then called on the community to take a proactive stance against the 
thugs in the community. 
Any initiative that will be instrumental in bringing about transformation in the 
mindsets of such vandals must be embraced, because a vandalised environment 
is a fertile breeding ground for uninspired teaching, dysfunctional schools and 
inefficient procedures, which will erode learners’ intrinsic motivation and 
enthusiasm, resulting in poor examination results (Enslin and Pendlebury, 
1998:1). This, in turn, will result in a vicious cycle of poorly educated 
communities, unemployment, poverty and crime. 
At well-maintained schools, with sufficient facilities, furniture and equipment, tidy 
classrooms and hygienic toilet facilities a healthy teaching and learning 
environment is promoted, which is usually reflected in good matric results. 
Unfortunately, though, money earmarked by the South African government for 
building new schools is regularly used to repair and/or replace vandalised 
buildings and equipment. Mtshali (2001:1-2) laments that it is unlikely that the 
backlog in terms of furniture and equipment and sufficient facilities in South 
African education will be eliminated in the short term.  
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 In a discussion on vandalism, it is important to remember that during the 
apartheid era, schools were often centres for political activity against the white 
regime and were as such not treated as valued educational institutions by the 
communities. The apartheid education system engineered race, class, gender 
and ethnic categories to serve and reinforce the political economy of a racial, 
capitalistic system. Present-day violence and vandalism in schools in South 
Africa must be understood against the background of this history and the 
prevailing political and economic disadvantages and patterns of inequality in 
society. What happens in any community will inevitably impact on the school 
environment of that community. Harber (2001:262) points out that the apartheid 
government’s policy of separate communities resulted in the erection of schools 
in inaccessible, often desolated areas in townships.  Such areas often had no 
electricity, thus these schools were exposed to high levels of crime after hours, 
lacking the deterrent effect of lightning. In our new democracy communities no 
longer are separated but these school buildings are still in the poorer 
communities.   
 
Through their involvement in the schools, the parents and the entire community’s 
perceptions may be changed so that they will begin to regard schools as valued 
educational institutions. This will begin the process of community ownership of 
the school, which is an essential ingredient of the school development process. 
However, Sabela (2001:76) points out that changing mindsets is a slow process. 
After years of exposure to the problems of vandalism and the non-involvement of 
the public who resides and works in the area near the affected schools, not much 
progress has been made. 
Most South Africans greeted the new democratic education system with great 
enthusiasm, believing it heralded a new dawn for South Africa’s learners. The 
high rate of school vandalism that has prevailed is incompatible with, and 
detracts from the noble educational ideals of hope, equality and democracy 
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embraced by the new educational system. This study proposes to shed some 
light on issues pertaining to vandalism and learning in a broad sense. An 
investigation into vandalism at South African schools and the impact it may have 
on learners’ performance therefore becomes important.  
 Schools in poor socio-economic areas are often characterized by poor physical 
conditions, such as broken windows, doors, toilets and basins; lack of sufficient 
furniture, and inadequate provision of resources like laboratory equipment and 
textbooks. During the apartheid era, enormous disparities existed between public 
schools in the previously white suburbs and township schools.  In some cases, 
the disparities in the quality of school buildings and the provision of resources 
have persisted. Resources refer mainly to electricity, running tap water, decent 
ablution blocks, telephones, security fences, photocopiers, textbooks, sufficient 
furniture and in some instances, well-stocked libraries. 
 
Many schools in poor socio-economic areas are also often burdened by poor 
management and administration skills, which could be attributed to the fact that 
many principals are not adequately trained and thus do not have the necessary 
leadership and administrative skills to manage their schools properly. Many 
schools in especially the townships operate in a dysfunctional manner, often due 
to incompetent managers. Such a situation will most probably result in learners 
and teachers not being motivated to take pride in their school and not feeling 
obliged to take ownership of and making the school truly theirs.   
 
Other factors that may also contribute to the breakdown of discipline, and that 
may consequently lead to acts of vandalism, are the bureaucratic structures often 
embraced by management. Rigid school procedures, policies and rules are 
perceived in a negative light by many teachers and learners so learners often 
vent their anger and frustrations out on school buildings and furniture. 
Furthermore, the lack of visibility of principals during school hours could most 
probably have a negative effect on curbing the scourge of vandalism and may 
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promote and entrench an attitude of apathy towards the care and safekeeping of 
school property. 
 
Hoffman (1996:9) contends that other factors contributing to learner vandalism 
are a lack of parental supervision at home, a lack of family involvement with the 
school, exposure to vandalism, the high level of violence in society, and the 
general portrayal of vandalism in the mass media. Hoffman (1996:9) postulates 
that teachers sometimes observe that learners’ unacceptable or aggressive 
behaviour is encouraged by parents. He states that learners reported that their 
parents had told them that they did not have to obey their teachers or that if 
anyone tried to take something from them, insulted them, or hit them, they should 
fight back. Children therefore often receive mixed messages in a diffused moral 
code from parents and other adults about what constitutes acceptable behaviour. 
 
Such mixed messages relay conflicting information about the roles, 
responsibilities and rights people must assume. With increasing numbers of 
parents working outside the home, learners are very aware that it is difficult for 
school officials to contact or locate their parents, and that even if they do succeed 
in this, parents often fail to respond. Some parents refuse to go to the school 
when requested to do so by the school authorities; especially if their children 
misbehaved repeatedly.  They grow tired of shouldering their child’s problems 
and end up blaming the school. Such apathy and/or lack of interest could be due 
to feelings of helplessness and and/or inability to control the child. Visiting the 
school could force them, the parents, to face their own shortcomings in child-
rearing practices and is therefore avoided. 
 
In the United States of America, there is also great concern about vandalism in 
schools. Vandalism ranges from acts as simple as writing on, or tearing pages 
from library books, to those as serious as thrashing school property and spray-
painting school walls and furniture (Tide lines online, 2001). Some acts of 
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vandalism pose a potential physical threat to innocent learners, such as 
damaged windows and broken toilets and basins that could cause bodily injuries.  
 
The National Crime Prevention Council (NCPC) in Indiana (Tide lines online, 
2001) reports that the level of vandalism among the youth in that State is 
notoriously high. The community, local governments and taxpayers regularly 
have to pay large sums of money to repair vandalised school property. The 
money spent on clean-up efforts cuts into the funding for other school-related 
expenses, such as books, computers, laboratories and sports equipment. 
Authorities seem helpless in the fight against vandalism.  
 
In South Africa, vandalism at schools is not a problem facing the affected schools 
only, but also of the surrounding communities (De Wet, 2003:14). Factors beyond 
the control of schools, such as poverty and unemployment, the disintegration of 
family life, the inability or unwillingness of government to clamp down on vandals, 
and the availability of drugs and alcohol, set the stage for acts of vandalism. 
Close co-operation between education leaders, government, legislators and 
community leaders is essential in combating vandalism and creating a safe 
school environment that promotes teaching and learning. Learners have the right 
to be taught in educationally inviting environments that include well-maintained 
school buildings and grounds. It is therefore vital to find ways to prevent 
vandalism, whether by learners themselves or factions outside the school system 
such as local gangsters, unruly youthful offenders or any individual or group who 
has no respect for school property and little appreciation or concern for the 
disastrous consequences of their behaviour.  
 
 The socio-economic and social upliftment of a community goes hand in hand 
with education. Teachers could potentially play a leading role in combating 
learner vandalism: not only have they close ongoing contact with learners during 
their important formative years, but they are also often the only stable or 
conservative factors in the lives of learners who grow up in homes and 
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neighbourhoods in which crime reigns supreme. The education of learners, as 
well as the public at large, about the disastrous and corrosive long-term effects of 
school vandalism should therefore receive priority attention from school 
management and government.  
 
1.2  PROBLEM STATEMENT 
In many South African communities, vandalism at their schools has become a 
serious problem that places a heavy burden on education budgets. Teaching 
often collapses and, by logical extension, this must affect the quality of learning 
and infringe upon the right of learners to be taught in an inviting, and safe 
environment.  
Effective schooling essentially means that learners can develop holistically. The 
researcher is of the opinion that learners cannot develop optimally if these 
essential ingredients such as his/her academic and personal development are 
not in place in the schooling system. The schools investigated in this study had 
between one thousand to one thousand two hundred learners each. Visits to the 
participating schools confirm that they were in an appalling condition. Windows 
and doors were broken or non-existent. Technical centres such as laboratories 
and workshops were empty shells with vandalized equipment. There were 
furthermore very few functional toilets; and most classrooms did not have enough 
desks. On the playgrounds, the rugby poles and soccer nets were either stolen or 
broken. Some of these schools had at times been vandalized on a weekly basis. 
The offices of two of the principals and clerical staff were without computers and 
telephones, because equipment was being stolen as soon as it was installed. It 
was evident that the school gates were not locked, making it easy for the people 
of the community to access the premises.  
The surrounding community showed no pride in their schools, often taking out 
their personal frustration on school property. It was furthermore rumoured that 
many parents knew who the culprits were, but were too afraid to say anything, in 
fear of reprisal.  
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At the beginning of 2006, a local newspaper (Herald, 2006:2) reported that a 
specific school in Nelson Mandela Metropole had been vandalised an incredible 
eight times in the first two months following the school’s re-opening. It was 
suspected that learners from the school were responsible. The principal of the 
school reported that every Monday morning, learners and teachers would 
collectively hold their breath when entering the school grounds, as trashed 
classrooms were not an unfamiliar sight. After one burglary, the robbers left 
human faeces on the floor of one of the vandalised classrooms. Two broken 
bottle-necks used to smoke dagga and mandrax had also been found on the 
school premises. The principal reported that he had reached the end of his 
tether. The four boys, all aged fourteen, suspected of these acts of vandalism 
could not be convicted as the police could not find enough evidence to formally 
charge them. They could therefore not be expelled.  In a recent newspaper article 
(Herald, 2007:3) a local principal reported that Grade nine English textbooks had 
been stolen from two classrooms. The thieves gained access through the ceilings 
of the classrooms. Both caretakers at the school stated that they had heard 
nothing. The principal was puzzled that these thugs had targeted textbooks, 
because all learners received the textbooks for free. 
The governing bodies of the schools investigated in this study, complained that 
thugs preyed on the school property especially during school holidays. Little or no 
security measures to keep these vandals from the school premises were in place, 
due to a lack of funds.  
The conditions described contribute to much anxiety among teaching staff. The 
reason for this investigation is the premise that where vandalism is rife, a 
breeding ground for anarchy is created and interest in academic learning wanes. 
The question therefore arises as to the negative influence vandalism may have 
on learners’ scholastic performance. In order to gain more knowledge of the 
problem of vandalism and scholastic achievement, the following questions are 
posed: 
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1.2.1 Primary research question: 
• Is vandalism at schools in Nelson Mandela Metropole influencing learners’ 
scholastic performance? 
1.2.2 From the primary research question, the following secondary research 
questions have been developed: 
• How does vandalism influence the learners’ scholastic performance at 
schools in Nelson Mandela Metropole? 
• What is the nature and extent of vandalism at schools in Nelson Mandela 
Metropole? 
•  What are the possible causes of vandalism at schools in Nelson Mandela 
Metropole? 
• Which factors from the home environment could possibly contribute to acts 
of vandalism amongst learners at schools in Nelson Mandela Metropole? 
• Which measures could be put in place to combat vandalism at schools in 
Nelson Mandela Metropole? 
 
1.3  OBJECTIVES OF THE STUDY 
 
1.3.1 The primary research objective of this study is: 
 
• to determine whether vandalism at schools in Nelson Mandela Metropole 
is influencing learners’ scholastic performance. 
 
1.3.2 To help achieve the main objective of the study, the secondary research 
objectives of the study are: 
 
• to investigate how vandalism influences the learners’ scholastic 
performance at schools in Nelson Mandela Metropole. 
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• to examine the nature and extent of vandalism at schools in Nelson 
Mandela Metropole, 
• to investigate the possible causes of vandalism at schools in Nelson 
Mandela Metropole,  
• to determine which factors from the home environment could possibly 
contribute to acts of vandalism amongst learners at schools in Nelson 
Mandela Metropole, 
• to determine measures that could be put in place to combat vandalism at 
schools in Nelson Mandela Metropole. 
 
1.4 CONCEPT CLARIFICATION 
 
1.4.1 Vandalism and vandals 
 
Historically, the Vandals were Germanic people who invaded Gallia; present-day 
France, Italy, Spain and North Africa, between 400 and 500 AD. They wreaked 
havoc, destroying many precious books and works of art. In 1774 in Paris, 
France, because of the vandals’ pillaging and destruction of objects of aesthetic 
value, Abbe Gregoire created the term “vandalism” to describe behaviour aimed 
at causing damage or destruction without obtaining significant profit from the 
behaviour (Theron, 1991:47; Welch, 1991: 99). 
 
The De Jager-Haum Active English Dictionary (Collin, 1980:510) defines 
vandalism as the meaningless destruction of property for the pleasure of it. 
 
Sanders (1981:138) describes vandalism as the purposeful damaging, violation, 
defacement or destruction of public or private property by persons who are not 
the owners of the property, while Stahl (2000:1) states that vandalism is the 
willful or malicious destruction, injury, disfigurement or defacement of any public 
or private property, real or personal, without the consent of the owner or persons 
having custody or control.  
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The criminal term for vandalism is injury to property (Geason and Wilson, 
2000:1). According to Snyman (1999:550), the classic definition of injury to 
property in South African law was given by Mashanga: “All that is necessary in 
our law to constitute a crime is an intentional wrongful injury to the property of 
another”. 
 
Although there is no typical profile or definition of vandals who are also learners 
at school, Black (2002:2) identifies the following types: 
• Vindictive children who harbour revenge against an educator or other 
members of staff. 
• Malevolent children who enjoy causing problems. 
• Learners driven by ideologies who wish to draw attention to a specific 
problem or issue. 
• Bored children who commit vandalism in search of excitement. 
• Frustrated children, filled with anger, who feel that the school and 
community are hostile to them. 
 
Considering all the definitions, vandalism at school could be described as the 
purposeful damaging, violation, defacement or destruction of school property. 
This is perpetuated by, amongst others, vindictive, bored, malevolent, frustrated 
or ideology-driven learners. Vandalism could also be described as the willful or 
malicious destruction, injury, disfigurement or defacement of any public or private 
property, real or personal, without the consent of the owner or persons having 
custody or control.  
 
1.4.2 Previously disadvantaged schools 
 
This term refers to those South African schools that were disadvantaged in terms 
of material and human resources during the apartheid era. These schools are 
commonly located in the township areas of South Africa and are usually 
characterized by lack of parental involvement. 
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 1.4.3 Graffiti 
 
 The Oxford School Dictionary (Hawkins, 1998:500) defines graffiti as words or 
drawings scribbled or sprayed on a wall, while the De Jager-Haum Active English 
Dictionary (De Jager, 1980:198) describes graffiti as unofficial drawings or writing 
on a wall. For the purpose of this research, graffiti is classified as vandalism due 
to the damage caused by writing and painting on walls and equipment such as 
desks and tables. 
 
1.4.4 Sub-culture theory 
 
This theory postulates that gang-related behaviour is merely a response to or 
conformity with the prevailing social norms experienced within members’ 
particular sub-cultural group (Singer, 1998:187; Huesmann, 1994:258).  
 
1.4.5 Gangs 
 
A gang can be seen as a group of young people who form an allegiance for a 
common purpose (Moore and Hagedom, 2002:1).  With the high incidence of 
family breakdowns and the resultant lack of control and authority figures, male 
learners often drift towards gangs in their communities. 
 
1.4.6 Absent parents 
 
For the purpose of this study, absent parents are parents that are seldom home, 
due to long working, hours or any other reason. This absence of adult 
supervision and a sense of abandonment at home could cause their children to 
join gangs. 
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1.5  LIMITATIONS  
 
This study is conducted with an awareness of certain delimitations and limitations 
inherent in its design. 
 
Only four previously disadvantaged secondary schools in Nelson Mandela 
Metropole were utilised for this investigation. Given the resent spate of acts of 
vandalism at certain Nelson Mandela Bay schools, an analysis of the extent and 
causes of vandalism, and the insight gained from this investigation, may lead to a 
further, more comprehensive, investigation of this topic. 
 
The role of the school, parents, community, police and the Education Department 
in addressing incidents of vandalism came under investigation. The presence of 
gangs in the school environment and their contribution to incidents of school-
related vandalism was included in the investigation. This limited study may have 
applications on a wider level, because many of the elements present in this 
micro-study will also have relevance at macro level. 
 
The overall intention of this investigation was to shed light on the vandalism 
perpetuated at many schools in the Nelson Mandela Mertopole area. 
 
1.6  RESEARCH METHODOLOGY 
 
A qualitative research method was used for this study. Flick (2002:18) defines 
such a design as an attempt to describe and interpret human phenomena in 
context. Merriam (1998:6) holds the view that qualitative researchers look at 
people holistically; the key concern is to understand the phenomenon of interest 
from the participants’ perspectives. De Vos (2001:48) refers to qualitative 
research as a multi-perspective approach that may include many aspects of 
qualitative techniques and data collection. 
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The researcher has elected a qualitative research design, because the 
respondents (in this case, learners, teachers and parents) were the primary 
sources of information in order to answer the research questions. The researcher 
became actively involved in the research process by means of monitoring the 
responses and non-verbal behaviour closely, to use all information as data, as 
suggested by De Vos (2001:243). 
 
One would suggest that the same holds true for the topic of this investigation 
where human phenomenon was interpreted in context. Contemporary thinking on 
the extent and causes of vandalism was examined to highlight the need to 
combat this scourge. In particular, the interview component, although time 
consuming for the interviewer and/or respondents, achieved its objective by 
providing insightful information through the responses to research questions.  
 
The open-ended question technique puts few restrictions on how respondents 
may answer, and is of great value in discovering respondents’ priorities and 
frame of reference in that they are given the maximum opportunity to participate 
(De Vos, 2001:243). 
 
1.7  OVERVIEW OF STUDY 
 
This study consists of six chapters, followed by references and appendices. The 
chapters were divided as follows: 
 
The focus of Chapter One is on an introductory orientation where the actuality 
and relevance of the research is indicated, the problem stated and the objectives 
formulated. This chapter also gives a broad overview of different aspects of the 
research method and plan of action. 
 
The theoretical framework of the research is examined in Chapter Two. Chapter 
Two provides a literature review on the existing knowledge related to acts of 
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vandalism. This chapter offers a point of reference for discussing and comparing 
events and aspects that surfaced during the study. 
 
The research methodology and design that formed the cornerstone of this study, 
is the focus in Chapter Three. This chapter includes a description of the specific 
techniques that were employed, ethical considerations that need to be met 
regarding obtaining access to data, and the procedures followed to 
analyse this data.  
 
Chapter Four focuses on the discussion and interpretation of the findings. The 
major themes and categories that emerged from the data analysis are 
discussed. 
 
Recommendations based on findings and conclusions reached during the 
empirical investigation are presented in Chapter Five. In this chapter limitations 
and suggestions for future research on the topic, are also presented. 
 
1.8  SUMMARY 
 
Reported widely in the literature, but also personally noticed by the researcher, 
vandalism in schools has become a major problem in South African schools and 
communities. This scourge affects not only the school, but also the wider 
community in which the school is situated. Chapter Two deals with a literature 
review on theoretical perspectives of vandalism and the influence it may have on 
academic performance of learners. National and international sources were 
consulted. 
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                                        CHAPTER TWO 
        
          THEORETICAL PERSPECTIVE ON ACTS OF VANDALISM 
 
2.1 INTRODUCTION 
 
In this chapter the researcher will focus on various theoretical perspectives of 
vandalism. An examination of theoretical perspectives will enable the researcher 
to assess the relevance of these perspectives to schools in the Nelson Mandela 
Metropole.  
 
2.2 NATURE AND EXTENT OF SCHOOL VANDALISM 
 
• Who are the culprits? 
 
Stout (2002:02) and Bloemhof (1990:02) contend that vandalism at schools is 
generally committed by learners from those schools. Researchers like Finn and 
Frone (2003:46), Theron (1991:48) and Bloemhof (1990:3) have found that boys 
aged between fourteen and sixteen years are primarily responsible for school 
vandalism. However, Sanders (1981:139) holds a different view, postulating that 
girls are just as often involved in acts of vandalism. He ascribes the reason why 
boys have been identified as the primary offenders to behavioural theories that 
state that boys display more aggressive behaviour than girls. Vandalism by boys 
is therefore more commonly and readily noticed and reported. 
 
Although Sanders (1981:139) admits that most vandals are in their teens, he 
cautions that it must not therefore be deduced that all youths are guilty of 
vandalism. Sanders (1981:139) are of the opinion that only a small percentage of 
youths participate in acts of vandalism. Theron (1991:48) agrees, adding that all 
people, at one or other time in their lives, do something that can be defined as 
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vandalism (for instance, etching a word on a school desk or breaking a cupboard 
door to gain access to its content).  
 
• When is vandalism, vandalism? 
 
On a different note, double standards often exist regarding what could be 
described as acts of vandalism. When, for example, learners break desks and 
chairs at school, it is immediately labeled as vandalism, whereas, when adults 
pull down the school’s soccer poles to sell it for money, their behaviour may be 
defended as the consequence of poverty in the area (Theron, 1991:48). 
 
• Reporting on cases of vandalism. 
 
Due to the fact that many offences are not reported to the police, it is practically 
impossible to establish the extent of vandalism at South African schools. 
Regrettably, when reported, such crimes are often not deemed important enough 
for further investigation (Theron, 1991:48). In this regard, Smith and Laylock 
(1985:11) point out that American researchers have found that less than 10% of 
all acts of vandalism are reported to the Police. In South Africa, less than half of 
the crimes falling under the umbrella of vandalism are reported to the Police 
(Peltzer,1999:10). Despite this unwillingness to report crimes of vandalism, it 
would appear that many youngsters are involved in vandalism, as approximately 
50% of all reported cases in South Africa are committed by youths aged between 
fourteen  and eighteen years of age (Finsterlin, 1999:1).  
 
Vandalism at schools seems to be a reasonably common phenomenon. Theron 
(1991:48) suggests that besides shoplifting, vandalism is the most reported 
infringement by youths in South Africa.  An investigation by De Wet (2003:16-18) 
revealed that teachers from the Free State experienced vandalism, to be the 
most common offence committed by learners second only to alcohol abuse. 
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• What is targeted by vandals? 
 
Vandals target everything available at schools. Targets are limited only by the 
fertile imagination of the perpetrators (Allen and Greenberger, 1978:309). La 
Grange (1999:400) states that youths who are inclined to perpetrate acts of 
vandalism will target almost anything, from the shrubs and trees on the school 
grounds and nearby parks, to the walls and windows of the school and nearby 
buildings. In this respect, the description of the nature of vandalism is often so 
vague that it is not clear whether specific acts can be classified as true 
vandalism, for example, graffiti on school walls and school desks (Theron, 
1991:48). However, for the purpose of this study, graffiti is seen as writing on the 
walls of school buildings and on furniture in class, and as such classed as 
vandalism. 
 
From the literature, it became evident that vandals mainly break windows, paint 
graffiti, cause damage to furniture and books, as well as laboratory and sport 
apparatus. Classrooms, ablution facilities and sport fields are also not spared 
(Cummins, 2003:1-2; Perry, 2001:1-2; Bloemhof, 1990:3). Learners deface and 
destroy their own schools, sometimes to such an extent that it causes the 
collapse of teaching and learning. The destruction could also pose a health risk 
to learners and teachers, due to the resultant unhygienic conditions, such as 
broken toilets that do not flush (Matavire, 2001:1). 
 
• Possible reasons for vandalism. 
 
Cummins (2003:1) and Black (2002:2) point out that the reasons for vandalism at 
schools are complex and varied. Adolescence is characterized by a love for 
adventure, a search for excitement, and the need to develop one’s own identity. 
Vandalism is consequently not always committed for the exclusive purpose of 
causing damage, but could also be practiced simply for excitement and pleasure, 
or to gain acceptance among peers.  For this reason, some investigation officers 
 18
call vandalism by learners wreck creation (Allen and Greenberger, 1978:310). 
Allan and Greenberger’s (1978:313) theory on vandalism proposes that the 
pleasure derived from acts of destruction lies in the visual, auditory and 
emotional/kinetic stimuli during the rapid destruction of material. On this note, 
Teevan and Dryburgh (2000:87) indicate that learners cite “fun” as the most 
common single reward for vandalism. 
 
• Influence of peer pressure on acts of vandalism. 
 
An important factor that should be kept in mind is the strong connection between 
vandalism and the youth’s involvement within the peer group. Youths often find 
acceptance within a peer group through acts of vandalism that bond them to the 
other members of the group. The youth that experiences inner fragmentation and 
who fails in his search for identity and acceptance among his peer group can 
experience a negative identity (Theron,1991:49). Because such a youth 
experiences himself as someone of little significance, he may try to create an 
identity acceptable to his peers, even though it may be in a negative connotation. 
By means of, for example, graffiti, this youth leaves his “mark” and thus displays 
his assumed identity. The extent to which youths participate in acts of vandalism 
also helps them to attain a certain status within their peer group and gain 
recognition from its members (Teevan and Dryburgh, 2000:87).  
 
• Influence of alcohol abuse on vandalism. 
 
 Linked to the above is the connection between drug and alcohol abuse and 
acceptance from peers. Researchers like Finn and Frone (2003:46-48) and 
Tshewete (2001:3) agree that there is often a link between acts of violence, 
including vandalism, and drug and alcohol abuse. Learners under the influence of 
such substances feel invincible and display a careless and daring attitude. Drugs 
and alcohol dependency and other social vices are expensive and may drive 
people to crime if they have no other means of supporting their negative habits. 
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Property crimes such as burglaries at schools are widely associated with 
substance abuse (Fourie, 2000:33). People under the influence of alcohol or 
drugs or who abuse drugs often behave in an irresponsible and reckless manner, 
which may deteriorate into acts of vandalism. Research findings (Rauh, 2002:1) 
on a project that included South African Police Service station commanders from 
the Johannesburg region have confirmed that substance abuse, predominantly 
alcohol abuse, is the common factor contributing to acts of vandalism at schools 
in the Johannesburg area while Louw (2000:10) found that seventy percent of 
vandals arrested tested positive for the use of at least one illegal drug.  
 
• Vandalism in mother countries 
 
The USA is also battling with the problem of vandalism. Toch (1993:33) 
postulates that schools in America are becoming the breeding ground for 
increased levels of vandalism and gangster activities, particularly in poverty-
stricken and less affluent neighbourhoods. Over the years, schools have been 
accustomed to vandalistic behaviour, but recently, vandalism has become more 
personal and even vicious in nature. Toch (1993:33) tries to illustrate this point by 
highlighting the growing pattern of behavioural problems and vandalism in public 
schools by comparing the types of vandalism occurring in America during the 
1940’s with the 1990’s, as indicated in the table below: 
 
TABLE 2.2: Increased tendency of school vandalism in America Toch. (1993:33) 
1940’s 1990’s 
Making noise Stealing school property  
Talking out of turn Breaking windows of schools 
Littering Tearing pages from library books 
Loitering Holding teachers hostage 
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 Prothrow-Smith (1994:158) asserts that behavioural problems and vandalism at 
inner-city schools and within the slum areas of American communities can be 
attributed to improper socialisation that stems from an increasingly dysfunctional 
family environment, along with a lack of the mental and emotional skills essential 
for regulating one’s behaviour. One aspect on which most of the authors on 
violence and vandalism agree, is that schools that are situated in impoverished 
and crime-ridden areas will inevitably be exposed to the negative elements that 
spill over into the school environment. Behavioural problems and vandalism in 
the community often have a negative impact on the learners who live in that 
community, and they are therefore directly influenced by such events.   
 
Another possibility is the fact that alongside the need for excitement, adolescents 
may experience the need to discover and understand the operation of things. 
During this process of discovery, damage can be caused. What is therefore 
considered as vandalism, may possibly be the result of the wrong use of, for 
instance, an apparatus or facility, due to the ignorance of the user, poor user 
instructions, or faulty design (Theron, 1991:47). From the type of damage 
caused, it would, however, seem that this is hardly ever the case at schools.  
 
Possible factors contributing to school vandalism imbedded directly in the school 
environment will come under scrutiny next. The extent to which school-related 
issues, such as school management style, educator-learner relationships, 
discipline, as well as learners’ academic successes or failures, could contribute 
to learner vandalism, will be discussed.  
 
2.3  POSSIBLE CONTRIBUTING FACTORS IMBEDDED IN SCHOOL AND   
       IMMEDIATE ENVIRONMENT 
 
2.3.1 School governance and administration as contributing factor 
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Various educator and management-related practices such as autocratic or 
laissez-faire management styles, poor and disorganized leadership and over-
regulated, suppressive or inconsistent school control measures, can contribute to 
vandalism. Constant punishment, vague and unclear school rules and 
disciplinary procedures, as well as high staff turnover, could create an unhealthy 
learning environment at a school (Black, 2002:2; Theron, 1991:51). 
 
The disrespectful, uninterested and prejudiced attitudes and action of teachers in 
respect of some learners, could culminate in acts of vandalism by the latter. 
When learners’ individual intellectual abilities and differences in personality are 
ignored and teachers portray a negative attitude towards learners, misconduct in 
the form of vandalism becomes more frequent (Mayer, 1999:5). 
 
Also, if teachers place too high a priority on academic achievement, it may lead 
to failure and frustration and possibly vandalism (Catalano, Loeber and 
McKinney, 1999:5; Trevas and Deeley, 1999:3).  
 
Another aspect to consider is that youths who do not take part in extramural 
activities, or who attend schools that have poor or little recreation facilities, often 
find that vandalism gives colour to their otherwise dull lives (Cummins, 2003:1). 
Black (2002:2) supports this view, stating that learners who are not involved in 
school activities or feel no pride in their school or even in their personal 
achievements, are more inclined to become involved in acts of vandalism. 
 
Black (2002:3) and Theron (1991:53), share the view that there is a link between 
the number of learners at a school and the number of acts of vandalism. At a 
school with low learner numbers, it is easier to exercise control and discipline, but 
the larger the learner numbers, the greater the chances that vandalism will occur. 
Taking these factors into consideration, large city schools are more prone to acts 
of vandalism, followed by small city schools, and then suburban schools (Black, 
2002:4). The researcher is of the opinion that although South African cities are 
 22
not as big as American cities, this statement holds true for all, because where the 
number of learners is not so big, discipline is easier to exercise. 
 
 Lack of discipline is a common problem at many schools. Acts of vandalism 
appears to be escalating in these schools, aggravating the existing lack of 
discipline and impacting extremely negatively on all learners. When discipline is 
lacking learners learn to disregard rules. This is a possible cause of learner 
aggression towards school property (Van den Aardweg, 1987:177). Fair and 
consistent discipline is required, and both learners and teachers must be aware 
of school rules and the consequences of the infringement of such rules. Baker 
(1985:483) believes that a sound educational environment is built on the 
foundation of good discipline.  He warns that evidence indicates that lack of 
discipline in schools leads to increased learner absenteeism, poor academic 
achievement and ultimately vandalistic behaviour. Sound and fair discipline 
structures create a stable learning environment, with increased attendance 
figures and higher academic achievement. Learners consequently experience the 
school environment in a more positive and challenging way. Such fair disciplinary 
strategies also strengthen a positive relationship of trust between the learners 
and their teachers, as everyone is treated equally and the learners perceive that 
their contributions will be acknowledged. Such learners also take ownership of 
their school, by for example, reporting any acts of vandalism to the school 
authorities. 
 
School governance and administration as contributing factors of vandalism 
should also be seen in the context of where the learner comes from. Theron 
(1991:51) points out that vandalism can be a symptom of an underlying problem, 
such as poverty. Learners may steal classroom doors or aluminium from the 
blackboard to sell in order to buy food. Research in America indicates that most 
schools damaged by vandals are usually situated in the lower socio-economic 
areas, are housed in older buildings, are situated in over-populated areas, and 
have little or no funds to repair and replace damaged equipment.  
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Against the background of possible contributory factors imbedded in schools and 
the immediate environment, a distinction can be made between private and 
public schools in South Africa. Private schools generally have better facilities, a 
sufficient number of books, and highly qualified teachers. The parents 
consistently pay much higher school fees and are actively involved in the 
governance of the school. On the other hand, at some public schools, especially 
those situated in poor socio-economic areas, there may be a lack of facilities, a 
shortage of books, and teachers may not always be appropriately qualified. 
Because of poverty and unemployment, not all parents can afford to pay school 
fees, therefore the school governing body will often lack the necessary finance to 
repair or replace vandalized items. Maree and Prinsloo (2002:4) express concern 
about the state of schools in specifically previously disadvantaged areas and the 
fact that they have not improved to a significant degree since the abolishment of 
apartheid. Some of these schools still do not have fencing or even the most basic 
facilities, such as running water, toilets, desks and chairs for learners or black 
boards for teachers. In comparison, most public schools in the Central Business 
District have proper fencing, and some are even equipped with alarm systems 
and close-circuit television cameras. This is because their governing bodies work 
tirelessly to acquire funds to meet these needs. 
 
This remarkable contrast may create a sense of relative deprivation amongst 
learners at public schools, causing them to commit antisocial and criminal 
activities aimed at their own facilities (Maree and Prinsloo, 2004:4). It may also 
negatively affect learners’ self-esteem, leaving them with feelings of uselessness 
(Theron,1991:3). Such learners may therefore be at risk of becoming involved in 
acts of vandalism, because they do not value either the school’s property or the 
education they receive at their school. 
 
Mayer (1999:3) and Theron (1991:3) argue that the extent to which learners are 
allowed to take part in decision-making processes at school and are involved in 
the planning of school programmes, also affects the incidence of vandalism. 
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Their arguments are based on the fact that vandalism is less prevalent in schools 
where learners feel that they are part of the decision-making structures and that 
teachers are interested in them. Such learners usually succeed better 
academically, because of the personal interest of teachers (Black, 2002:2; 
Douglas and McCart, 1999:6). On the other hand, in a negative school 
environment that does not involve learners in decision-making and where 
teachers do not take interest in their learners and where the school buildings and 
equipment are not well maintained, vandalism is a common occurrence (Black, 
2002:2). Learner involvement in the formulation of disciplinary procedures could 
be a step in the right direction (Van den Aardweg, 1987:177). This may create a 
favourable climate in which the school and the teachers are perceived by the 
learners as being fair and sympathetic to their needs. Under such circumstances 
the schooling process in general may be perceived as a more positive and 
worthwhile exercise by both learners and teachers.   
 
Disciplinary problems that lead to acts of vandalism negatively influence the 
learning environment. This results in huge financial losses. Both the Department 
of Education (DoE) and the parents suffer financially, as schools tend to use their 
minor unscheduled funds to repair damages caused by acts of vandalism (Lund, 
2000:5). Some schools have to deal with damage caused by vandals on a daily 
basis, while weekends are normally regarded as the most vulnerable time for 
schools in Nelson Mandela Metropole. This is in line with the statistical analysis 
as reported on by Maree and Prinsloo (2002:95) 
 
2.3.2 Teachers as contributing factor 
 
Trevas and Deeley (1999:2) have established that there is a greater incidence of 
acts of vandalism at schools where teachers project negative attitudes and 
practise authoritarian styles towards learners. Acts of vandalism often become a 
way in which learners express their aversion to the teachers or the school itself. 
Vandalism may also occur for ideological reasons. For example, learners may 
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harbour strong views on the dismissal of a popular teacher (Cummins, 2003:2; 
Trevas and Deeley, 1999:3). The learners may feel that the teacher was 
wrongfully accused and that he/she did not have a proper chance to state his/her 
case. 
 
Van den Aardweg (1987:178) is of the opinion that teachers who respond to 
learners’ behaviour with authoritarian or coercive measures, followed by 
manipulation, reduce the learners’ self-esteem. This could contribute to 
aggressive and disruptive behaviour. Phillan, Davidson and Cao (1992:699-700) 
state that learners place a high value on teachers who care. Humour and 
openness bridge the gap between teacher and learner and connect the learner 
with the teacher. The less value the learner has in the eyes of the teacher, the 
greater the probability of destructive behaviour by the learner. 
 
 Many researchers such as Phillan, Davidson and Cao (1992:699-700) believe 
that while teachers readily accept that learners function at different intellectual 
levels, they are inclined to apply blanket standards for social behaviour. Teachers 
should assess the learners’ social behaviour only once they understand the 
socio-cultural context of the social problems affecting the lives of the learners in 
their classrooms (Citizen, 1992:86). Once these considerations have been made, 
proper forms of behaviour modification and suitable means of discipline can be 
devised.  
 
How learners are treated at school may also be a risk factor. Some educationists 
may label learners and dramatise situations based on these learners’ non-
compliance with school rules, without first trying to understand or show any 
compassion. Generalisations like this by teachers form the seed for prejudice. 
Such prejudices may harm learners for life and often cause them to turn to 
vandalism as a way to vent their frustration (Huysamen, 2002:89). 
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At the same time, teachers at vandalised schools often become discouraged and 
demotivated by the circumstances in which they have to work (Huysamen, 
2002:78). Teachers’ negative reactions to the broken windows, graffiti on the 
walls and damaged school furniture, may contribute to further acts of vandalism 
by learners, because the teachers may not put forth any effort to educate the 
learners.  
 
Absenteeism among teachers is both a symptom of disorder in the school and a 
cause for further disorder, as it has a negative effect on the education of learners 
and sets an example of irresponsibility (Huysamen, 2002:79). 
 
A comparison between present day teachers and those from the previous 
generation indicates that teachers no longer command the automatic respect of 
learners and parents. Scharf (1990:238) already pointed out in 1990 that many 
learners do not consider teachers as role models. The parents of learners in 
schools with poor discipline are generally not involved in school decision-making 
and management committees, therefore teachers cannot necessarily rely on the 
support of parents to promote a climate of discipline at school.  
 
Some teachers downplay their disciplinary role, refusing to confront learners who 
commit acts of vandalism during school hours. With reference to the conditions at 
South African schools, teachers’ reluctance to confront these learners are 
realistic; teachers have been stabbed with knives and have been assaulted and 
robbed during school hours. The abdication of control by teachers at school 
affects teaching in general negatively, because vandalism needs to be fought by 
everybody, including teachers, parents and the government. 
 
2.3.3 Learners as contributing factor 
 
 Schools comprise a heterogeneous population, consisting of learners with 
diverse cultural, racial and socio-economic backgrounds and different family 
units. Each learner brings to school the experience of different styles of learning 
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and problem identification and resolution (Kinch, 1986:483). This will, to a large 
extent, influence the manner in which a learner will behave in different situations. 
 
The learner who is adaptive to his environment and in his interaction with other 
learners and teachers will be inclined to be more positive towards his peers and 
teachers. Learners with a poor self-concept will experience isolation, 
powerlessness and lack of acceptance by teachers and peers. They will then 
easily become either aggressive or adopt a could-not-care attitude to life in 
general, but specifically to the school environment. 
  
When a learner becomes withdrawn from, and unresponsive towards other 
learners and teachers, he is more likely to build up anger and resentment, defy 
authority and violate school rules (Van den Aardweg, 1987:178). The unfortunate 
result of such behaviour is usually punishment and/or the removal of the learner’s 
privileges. Such sanctioning, whether verbal or physical, may in fact further 
exacerbate the teacher-learner conflict. Aggressive behaviour in learners towards 
school property can then be a mechanism used to protect their failing image or to 
boost their poor self-esteem. Once learners have reached this point, it is usually 
easier for them to play truant and become dropouts or delinquents. Such learners 
often join a gang, as belonging to a gang, comprising learners with similar 
experiences or goals provides “new” self-worth and esteem, which was not 
coming forth from home, teachers or classmates. The obvious target of these 
gangs becomes the very symbol of their failure: the school. 
 
2.3.4 Peer relationships as contributing factor 
 
The major part of a learner’s schooling takes place within the context of peer 
groups in which they learn from each other. In his or her search for self-worth, 
self-esteem and identity, the learner finds acceptance within a specific peer 
group. Inevitably, the learner ultimately identifies with the group’s norms and 
values and the group’s activities and rules become his or her frame of reference. 
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It is within such a group that the learner’s perceptions, cognition and actions are 
determined by the group norms and values. In the group, destructive behaviour 
may be an accepted way of dealing with frustration and adult domination. 
 
Huesmann (1994:161) argues that aggression and destructive behaviour 
amongst youths should be seen as delinquency rather than overt violence. He 
cautions that because of their young age, the youths are not necessarily willfully 
inclined to commit violence. Coleman (1979:140-141) supports this view and 
proposes that both delinquent and aggressive behaviour stems from peer group 
pressure. Coleman (1979:140-141) believes that an erring learner executes the 
deed, whether violent, destructive or constructive to conform to the group and its 
activities, exhibiting behaviour common to the group. At this volatile adolescent 
stage of life, the learner may become so intensely focused on identifying with the 
group, that he may blindly imitate the group’s behaviour, for fear of becoming 
ostracized. 
 
 During adolescence, young people want to establish personal identities and 
need to explore their possibilities in a safe environment amongst peers who 
experience the same emotional and other upheavals. They are at a time in their 
lives when the need to affiliate with their peers overrides the importance of 
keeping up a strong relationship with parents; this is an integral part of moving 
towards independence. However, being with peers does not necessarily mean 
that they should join a gang.  
 
Researchers agree that most delinquent behaviour, especially the more violent 
forms, is committed in groups, but disagree on the quality of relationships within 
delinquent groups and on the influence of groups on delinquent behaviour 
(Bartollas, 2000:87). There seems to be some agreement, though, that the 
causal path of the delinquent learner is from peer activities to criminal behaviour. 
In their study in Dar-Es-Salaam, Andersson and Stavrou (2001:71) found that an 
association with deviant peers increased the likelihood that a young person 
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would engage in antisocial behaviour, such as truancy and taking drugs. 
Research on delinquency has commonly found that adolescent learners commit 
offences in collaboration with others (White, 1979:141). 
 
White (1979:141) reports that youths engaging in acts of vandalism are more 
likely to commit their most serious personal offences in partnerships with others 
than on their own. In addition, when committing offences and being arrested with 
peers, most offenders are under the influence of alcohol or drugs. 
 
It can be debated that when a group of peers are together, they may overindulge 
in illegal substances and incite or persuade one another to commit acts of 
vandalism. This is known as the group psycho-pharmacological effect. They may 
actually group together with this very intention (White, 1979:141). Data obtained 
from the National Youth Survey in the USA reveal that male and female learners 
differ in their exposure to delinquent peers, with male learners being more likely 
than females to have delinquent friends. It also appears that male learners are 
more strongly influenced by their peers (White, 1979, 146). 
 
One of the important theories why learners join gangs relates to sub-cultures. 
This theory postulates that gang-related behaviour is merely a response to or 
conformity with the prevailing social norms experienced within the person’s 
particular sub-cultural group. Another theory that ties in with the sub-cultural 
theory is the strain-theory. This theory emphasises the discrepancy between 
economic aspirations and opportunity, as well as the reactions, such as 
frustration, deprivation and alienation, that can result where there is a perceived 
discrepancy between opportunity and the means of attaining aspirations or goals 
(Singer, 1998:187; Huesmann, 1994:258). The classical theory postulates that 
humans are rational creatures, endowed with a free will. This argument implies 
that criminal acts are willful (Hoge, 2001:52). People commit crimes because 
they choose to do so. Therefore, young offenders are seen as rational decision- 
makers who choose to commit acts of vandalism, and the choices they make can 
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be influenced by fear of punishment. It further implies that young people would be 
deterred from committing acts of vandalism if they were threatened with 
punishment that was certain, unavoidable and swift. If the pain of punishment, 
such as a probable prison sentence, outweighed the benefit of illegal gain, such 
as coming into possession of stolen articles, then crime could be deterred or 
prevented (Hoge, 2001:52). 
 
In the peer group, individuals can practise their roles. Feedback from peers is 
very important to an adolescents’ self-esteem. Belonging to and acceptance by 
some group of peers is therefore very important to adolescents. One must, 
however, keep in mind that seeking the company of peers does not necessarily 
imply that the adolescent has joined a gang as not all adolescents form gangs in 
the true sense of the word. Simply being with a group of peers with the same 
interests often provides that much-needed safe space. Huesmann (1994:258) 
elaborates, postulating that gangs are formed, not because of their attractiveness 
per se, but when positive socio-cultural forces, such as schools, churches and 
family, are weak, inaccessible or unavailable. These factors, together with the 
alienation experienced and the economic aspirations (particularly of the 
poor/lower classes), are in actual fact products of the conditions inherent in the 
relevant social order (Sherif and Sherif, 1965:155-157). The gang, therefore, 
serves as a means for the learner to gain respect and raise his poor self-esteem. 
It offers him a vehicle that gives meaning to what may otherwise be a bleak and 
hopeless existence. The gang gives the learner the opportunity to interact with 
peers that are experiencing similar frustrations and/or fears, providing a sense of 
belonging and identity (Lauer, 1989:173-175).  
 
Not all gangs are a danger to society; some are formed just for the sake of peer 
association. However, a gang may put its members at risk of breaking the law. 
Gang membership and gang-related crimes occur primarily among the youth. 
Gang membership, especially at an early stage, is strongly associated with future 
criminal activity. Criminal action is not the only possible outcome of becoming a 
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gang member. Distinctive clothing, body markings such as tattoos, extreme 
haircuts such as those sported by punks or skinheads, signs and symbols such 
as graffiti, peer association, anti-authoritarianism or disruptive behaviour are 
common.  These indications of gang membership are significant, because they 
shed valuable light on the motives or reasons why learners initially become gang 
members. In this context, gang membership and expressing an interest in gang 
membership can be considered as risk factors for acts of vandalism (Lauer, 
1989:173-175).  
 
Several reasons for the increasing prevalence of gangs at some schools in the 
USA have been determined by Howell and Lynch (2002:2). They postulate that 
because learners in America do not wear school uniforms, they are free to wear 
top designer labels such as Nike and Adidas. This gives uniformity and reflects 
group cohesion. This can be regarded as a risk factor, not only for gang 
membership, but indirectly also for youth offending. In South Africa the school 
uniform does give group cohesion but does not have the same image as 
designer clothing which is worn after hours. 
 
The percentage of learners reporting a gang presence at their schools increases 
considerably with age. The most criminally active learner gangs are reported 
among fifteen to seventeen year-old learners of both sexes. Learners in middle to 
late adolescence who live in households with an income less than 700$ (US) and 
who have witnessed gangs committing acts of vandalism at school are not likely 
to report such vandalism to the authorities, for fear of reprisal by gang members 
(Howell and Lynch, 2002:2).    
 
2.4  POSSIBLE CONTRIBUTING FACTORS FROM HOME AND COMMUNITY 
Research (Douglas and McCart, 1999:4; Bloemhof, 1990:1), indicates that 
antisocial learner behaviour can be directly linked to problems affecting the 
community as a whole. There appears to be a link between vandalism and 
poverty, unemployment, substandard living conditions, single-parent families, 
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dysfunctional family relationships, a high average number of persons per 
household, a high mobility among neigbourhood residents, drug and alcohol 
abuse, as well as various other social problems that combine to create an 
environment of disillusion and personal unsettlement and upheaval. 
 
The impact of society on family structures is significant. The work ethic and thrift 
that used to characterise American people have been replaced by materialism. 
Former informal neighbourhood and community controls are no longer as 
effective (Horton, 1978:171). Children suffer neglect, often because both parents 
work; usually in highly competitive and stressful work environments. These 
factors have changed both family and communal social patterns. This also holds 
true in the South African context, where parents’ work pressure often influences 
their children’s development negatively. Learners with both parents absent for 
most of the day may lack parental love and care and tend to show signs of 
behavioural problems from an early age. Andersson and Stavrou (2001:71) 
contend that lack of parental supervision often correlates with criminal activity 
and learner misbehaviour.  
 
In the aforementioned research, the absence of parents at home, combined with 
poverty, was the main influence cited by learners on their decision to commit 
crime (Douglas and McCart, 1999:4). With little or no supervision, research in 
Dar-Es-Salaam indicates that learners from such households are at increased 
risk of engaging in anti-social behaviour (Andersson and Stavrou, 2001:69). The 
results of the study indicated a close correlation between youths engaging in acts 
of vandalism and homes where parents are absent or in which poor parenting 
styles or dysfunctional disciplinary structures is the norm. In such households, 
tensions run high and parents are often so caught up in their own lives that there 
remains little or no time to foster quality relationships with their children.  
 
Tennenbaum (1963:82-85) believes that when one or both parents are absent, 
learners function within a particular cultural frame of reference that has an impact 
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on behaviour. Such youths combine violence, aggression and play in their daily 
interaction with one another. Vandalism and destructive behaviour sometimes 
become the normal mode of behaviour and may include, as a form of 
amusement, acts of physical violence on each other. For such learners 
destructive behaviour becomes a way of life. Coping with this type of behaviour 
spells survival, because they receive little care, love, acceptance or compassion 
at home. 
The above has been affirmed by Lund (2000:32), who also emphasises the 
negative influence of absent parents on social behaviour. In his study, twenty-five 
young offenders all reported a family background that differed considerably from 
the traditional unit that comprises living with a father and mother. Many learners 
had no father figure in their lives at all, or had been brought up by aunts, uncles 
and stepfathers or grandparents. Another study (Turner and Peck, 2002:72) on 
the correlation between the absence of a father figure and adolescent 
incarceration showed that as the incidence of father absence grew, community 
disintegration and crime, especially youth crime, flourished. Considering the 
large, mostly male, prison population in South Africa, a great number of children 
in South Africa have imprisoned fathers, leaving the family incomplete. The fact 
that the father is absent, as well as the reason for his imprisonment, contributes 
to the risk of learners themselves becoming involved in criminal activities. 
 
Douglas and McCart (1999:5) point out that many learners grow up in a milieu 
characterised by double standards. At large sport events, adults often 
misbehave, vandalising property such as chairs and toilets basins, or littering. 
The youth thus conclude that it is acceptable to break rules. If it is fine to vent 
one’s frustration while watching a sport event, it may also be acceptable to vent 
one’s frustration on school property if dissatisfied with some or other aspect of 
schooling. 
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Matula (2001:3) voices the opinion that the growing influence of the media and 
the diminishing positive influence of the family, school and religious institutions 
on the moral development of the youth, promote antisocial and insensitive 
behaviour. Grimm (1994:116-117) has also pointed out that the idealisation of 
antisocial, illicit actions in the media, television programmes, films and fiction 
promotes the general acceptance and legitimisation of such negative behaviour. 
For example, graffiti is seen as a sign of demarcating one’s territory at school, as 
well as in the community.  
 
The perception that the legal system is overly lenient could be considered as 
another important cause of learner transgression (Elliot, Hamburg and Williams, 
1998:10). This is reflected in the view that “a crime is a crime is a crime, unless it 
is committed by offenders younger than eighteen” (Butt and Harrell, 1998:1). 
Learners younger than eighteen years are considered minors and may therefore 
not be convicted if found guilty of an offence such as vandalism. With this in 
mind, youths may continue to damage school property, confident in the 
knowledge that they cannot be charged and convicted as adults, and will 
therefore get off lightly if caught. 
 
In the South African context, racial segregation and oppression, along with the 
exclusion of blacks from the socio-economic and political life of the country, were 
major contributors to school violence and vandalism during the previous 
dispensation. The black community violently protested against racial laws, and 
slogans such as “liberation before education” saw the torching of schools and 
large-scale vandalism and destruction by the school-going youth. Prolonged 
exclusion from the nation’s economic and social life is considered by Van den 
Aardweg (1987:175-176) as the primary cause of unrest and negative behaviour 
in society. Such negative behaviour includes acts of vandalism and violence. 
 
In writing on vandalism and the youth, some researchers contend that vandalism 
at schools stems from larger societal factors, such as poverty, vandalism in the 
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community and alcoholism and drug dependency; factors over which the school 
has no control (Guterman and Cameron, 1997:495-496; Ransford, 1968:585-
588).  Social conditions that depress and oppress the youth, lead to feelings of 
isolation and powerlessness, resulting in frustrations and negative behaviour that 
spill over into schools.  
 
Mulder (2000:38) postulates that according to Kohlberg’s model of moral 
behaviour, everyone begins life without a notion of what is right or wrong, but 
through recognizable stages we acquire a moral sense as we age. Moral sense 
refers to the development of the ability to distinguish right from wrong and to 
determine the ethically correct course of action in complex circumstances. 
Kohlberg asserts that people who break the law; for various reasons, generally 
develop more slowly through the stages of moral development than others (Ellis 
and Walsh, 2000:316-320). Pertinent predictions are made by Kohlberg’s moral 
development theory, such as: 
 
• Academic performance will be negatively related to frequent involvement 
in youth misconduct.  
• Doing well academically or in sport in school will increase the chance that 
learners will stay longer in school and this may yield positive attitudes 
towards education and curb criminal activities. 
•  Supportive family relationships are associated with low involvement in 
crime. This is consistent with evidence on the correlation between 
misconduct and poor parent-child relationships and abusive family 
disciplinary practises.  
• Children who are more frequently subjected to harsh punishment and 
abuse will be more inclined to become involved in criminal activities. 
• Parents who encourage their children from an early age to consider the 
moral consequences of their behaviour will lay the foundations of moral 
reasoning (Ellis and Walsh, 2000:316-320). 
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 2.5  SUMMARY 
 
 Much research has been conducted regarding the reasons underlying vandalism 
at schools. However, no specific factor has been identified as the primary or only 
motive underlying vandalism. It is true that vandalism is an illogical, unreasonable 
and even pathological act, as this type of behaviour holds no advantage for the 
vandal. In fact, the vandal’s behaviour may in some cases deface his 
environment, to such an extent that it negatively affects both his and other 
people’s quality of life. While vandalism often starts as a prank, it can easily get 
out of control. 
 
The literature study clearly indicated that various factors may contribute to 
vandalism at schools. Factors in the community, the home and the school and an 
issue such as peer pressure feature prominently as sources of motivation from 
where the inclination to commit vandalism may originate.                           
There seems to be sufficient evidence to indicate that vandalism at schools 
should not be seen as isolated acts, but interpreted in context within the social 
conditions within the larger community, from where it should also be addressed. 
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                              CHAPTER THREE 
 
                         RESEARCH DESIGN AND METHODOLOGY 
 
 3.1 INTRODUCTION 
 
 The literature review in Chapter Two has provided a basis for the examination of 
the key issue of this study, namely, the extent to which vandalism has an effect 
on learner performance at selected schools in Nelson Mandela Metropole. 
 
This chapter proposes to elucidate the research problem, aims, design and 
methods used in this study. The data collection instruments and the procedures 
used for the selection of participants are discussed in detail.  
 
Henning (2004:144) contends that while few inquiries develop exactly according 
to the original plan, few would develop at all without such a plan. The plan should 
therefore develop into a sound design logic, as a finely articulated and very 
specific plan in terms of methods of action may well prove to have little logic or 
coherence. A design indicates how the research is set up, what happens to the 
participants and what methods of data collection are used.  
 
3.2  PROBLEM STATEMENT 
 
The scourge of vandalism at schools is of growing concern to many communities. 
School programmes are often interrupted in order to repair vandalised structures 
(Zuzile, 2003:1) or replace stolen property. This was amply demonstrated in the 
case of the selected schools in the study. Visits to the schools under 
investigation, revealed that they were in an appalling condition. The principals 
from the schools reported that they felt that they had lost the battle against 
vandalism. The relevant school governing bodies complained that the schools 
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had become the prey of frustrated, unemployed individuals in the community who 
did not only steal equipment to sell, often to sustain a drug habit, but also 
thrashed and demolished mindlessly while in the act of stealing.  
 
Vandalism does not comprise the physical destruction of buildings and 
equipment only; it also causes feelings of powerlessness, uncertainty and fear 
amongst those who are dependent on the vandalised environment; in this case, 
teachers and learners at vandalised schools. Senseless acts of vandalism lead to 
the erosion of the foundations of a learning community (Asmal, 1999:3). With this 
problem in mind, the following research question has been formulated. 
3.2.1 Primary research question: 
Is vandalism at schools in Nelson Mandela Metropole influencing learners’ 
scholastic performance? 
3.2.2 From the primary research question, the following secondary research 
questions have been developed: 
 
• How does vandalism influence the learners’ scholastic performance at 
schools in Nelson Mandela Metropole? 
• What is the nature and extent of vandalism at schools in Nelson Mandela 
Metropole? 
•  What are the possible causes of vandalism at schools in Nelson Mandela 
Metropole? 
• Which factors from the home environment could possibly contribute to acts of 
vandalism amongst learners at schools in Nelson Mandela Metropole? 
• Which measures could be put in place to combat vandalism at schools in 
Nelson Mandela Metropole? 
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3.3  OBJECTIVES OF THE STUDY 
 
3.3.1 Primary research objective 
 
 The primary objective of this study is to determine whether vandalism at   
  schools in the Nelson Mandela Metropole has an influence on learners’                 
  scholastic performance. 
 
3.3.2 Secondary research objectives 
 
To help achieve the main objective of the study, the following secondary 
objectives have been formulated: 
 
• To investigate how vandalism influences the learners’ scholastic performance 
at schools in Nelson Mandela Metropole. 
• To examine the nature and extent of vandalism at schools in Nelson Mandela 
Metropole. 
• To investigate possible causes of vandalism at schools in Nelson Mandela 
Metropole.  
• To determine which factors from the home environment could possibly 
contribute to acts of vandalism amongst learners at schools in Nelson 
Mandela Metropole. 
• To determine measures that could be put in place to combat vandalism at 
schools in Nelson Mandela Metropole. 
 
3.4 RESEARCH DESIGN 
 
 Traditionally, there are two broad research methods. The direction of the 
research process and the methodology employed, are determined by the 
researcher’s choice between a quantitative or qualitative approach. To be able to 
make an informed choice, the researcher in this study studied and compared the 
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two methodologies in order to determine what aspects of each would best suit 
the attainment of the research objectives. 
 
3.4.1 Quantitative research 
 
Quantitative research aims to establish the truth and provides it through 
observation and measurement. Scientific research is seen as the way to get to 
the truth and to understand the world sufficiently to control it through a process of 
prediction. The “world” is argued in a positivist paradigm, operated by laws of 
cause and effect. Researchers have to use deductive reasoning to postulate 
theories that can be tested in order to confirm or reject them. Positivists believe in 
empiricism; the idea that observation and measurement lie at the core of 
scientific endeavour. Measurements expressed in a quantitative figure would 
therefore imply control of components and variables, as pointed out by Babbie 
and Mouton (2001:20). 
 
Supporting Babbie and Mouton (2001:20), Struwig and Stead (2004:13) state that 
quantitative studies focus on control of all the components in the actions and 
representations of the participants. The variables must be controlled and the 
study will be guided by an acute focus on how the variables are related. The 
researcher is required to plan and execute this control in the way the study and 
its instruments are designed. Subjects are usually not free to express information 
that cannot be captured as measurable data by the predetermined instruments. 
Feeling and thinking do not enter into the equation. Emotions and thoughts would 
by definition be excluded from such scientific study. As a result, the investigator 
and the investigated are often assumed to be independent entities. The 
investigator often controls the investigated, never letting thoughts or feelings 
influence the object of the research.  
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3.4.2 Qualitative research  
 
According to Henning (2004:3), the distinction between the qualitative paradigm 
and the quantitative paradigm lies in the quest for understanding and for in-depth 
inquiry of the former. Qualitative research usually also aims for depth of 
understanding rather than quantity.   
 
Studies are conducted in settings that are bound by the theme of the inquiry. 
These are usually not extensive, unless a large team of investigators are 
involved. Struwig and Stead (2004:14) contend that the respondents in qualitative 
studies are usually not rigidly controlled, because it is exactly this freedom and 
natural development of action and representation that is to be captured. The 
researcher who uses a qualitative approach wants to understand and explain in 
argument and narrative, by means of evidence from collected data and from a 
literature review, what the phenomenon under investigation entails. The 
researcher does not want to place this understanding within the boundaries of an 
instrument that was designed to capture figures, because this would limit the data 
to those very boundaries. In other words, deep understanding of the 
phenomenon would also be restricted by such boundaries. However, some 
qualitative studies are more controlled, for example, when instruments are used 
through which verbal and iconic data are captured in the format of the instrument, 
such as an observation schedule. Mouton (2001:197) points out that this type of 
instrument elicits data that is treated qualitatively, as there may not necessarily 
be use for any statistical methods.   
 
 Researchers in the humanities often employ qualitative methods, because a 
qualitative inquiry allows for a different perspective on the theme under 
investigation. Respondents are also given the opportunity to present their views 
in an open-ended way of communicating by means of interviews and 
questionnaires containing open-ended questions. In this way, the researcher can 
“see” the world as the participants see and experience it. By listening to the 
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words of the respondents, observing aspects like body language, perusing 
written field notes and describing things as they are, the researcher gains insight 
into the thoughts, lives and experiences of the respondents.  
 
Because the aim of this study is not to arrive at generalisations, but rather to 
obtain a deeper understanding of the experiences and thoughts of the 
participants, a qualitative design was chosen. An emergent design is used, 
because important leads are often identified in the early phases of data analysis 
and could be pursued by asking new questions, observing new situations, or re-
visiting previous situations, with a slightly different focus. Even documents 
previously considered unimportant, could be re-examined. 
 
Engaging in qualitative research allowed the researcher to discover from 
learners, teachers and the parents of learners how they perceive vandalism at 
their schools. In this study, the learners, the teachers and the parents of learners 
gave their perceptions of vandalism from an insider’s perspective, as they were 
directly influenced by these heinous acts. As the emphasis of qualitative research 
is on obtaining information within a given context, the researcher personally 
visited the selected schools to administer the questionnaires and to conduct 
interviews with teachers and learners. 
 
Mouton (2001:195) agrees with Neuman (2000:473) that qualitative research 
focuses on the current experiences of individuals, with the goal of exploring and 
creating new ideal theory. This is confirmed by the evidence obtained in the 
settings. The respondents were able to evaluate their situations in listing the 
difficulties faced by themselves and the impact of vandalism on the school, 
teachers, learners and their families, and the community as a whole. 
 
Considering all the facts, the qualitative method appeared to be the most suitable 
choice for this particular type of research, since the researcher seeks to 
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understand reality by discovering the meanings that people in a particular context 
impart to it.  
 
However, for qualitative research to be valid, it needs to meet the criterion of 
trustworthiness. The different aspects of trustworthiness will now be discussed in 
more detail. 
 
3.4.3 Model of trustworthiness 
 
In 1981, Guba refined a model of trustworthiness for qualitative research (De 
Vos, 2001:348). This model is designed to ensure validity and reliability in 
research and includes the following features: 
 
• Truth-value 
 
Truth-value discovers the truth and credibility of data collected from participants 
(De Vos, 2001:349). Data is considered credible when it presents an accurate 
human experience as related by the participants.  
 
Terreblanche and Durrheim (1999:433) and Kvale (1996:50) add to De Vos’s 
(2001:349) views, describing truth-value as that which assists the researcher in 
taking action in order to produce desired results, as it portrays an accurate as 
possible account of the problem. It should also correspond to the underlying 
qualities in a real situation. Regarding this, the researcher is confident of the 
truth-value of the findings, as there is a correlation between the accounts from 
the participants in the final analysis of the study and the findings are also in line 
with the literature review. In the same vein, Neuman (2000:164) and Mouton 
(2001:109) refer to the truthfulness of research as validity that is characterised by 
the avoidance of false or distorted accounts that could hamper the credibility of 
the research. 
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 In this study, data was collected by means of interviews and questionnaires 
eliciting the perceptions of learners, teachers and parents regarding vandalism at 
school. The researcher concurred with respondents to check if the data collected, 
had been correctly captured.  
 
• Applicability 
 
According to Babbie (2001:112), applicability refers to the transferability of 
findings to other settings and contexts. Struwig and Stead (2004:145) explain that 
in qualitative research, sample sizes are often small and have unique attributes, 
so to generalize externally cannot be considered seriously. 
 
De Vos (2001:331) adds to this view by pointing out that applicability can be 
viewed from two perspectives; the first being that qualitative research does not 
generalise the applicability of the research in all settings, because each setting is 
unique and cannot automatically describe another setting; the second 
perspective being the degree to which discoveries in qualitative research can be 
applied to a similar context. In this research, the researcher was able to describe 
the data gained in four different but similar settings and will therefore be able to 
transfer the findings to all these and similar settings. 
 
• Consistency 
 
De Vos (2001:350) postulates that consistency, as the third criterion of 
trustworthiness, consists of checking whether the findings obtained will be the 
same when different people use the same measures of data collection in the 
same or a similar context; for instance, using the same questionnaire in different  
but similar settings. According to Terreblance and Durrheim (1999:434), 
consistency is reflected when one part of the account does not contradict another 
part of the account if different participants in a similar context are used as 
sources for data gathering. Struwig and Stead (2004:145) point out that 
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triangulation is a means of testing consistency. Triangulation will be discussed in 
more detail under 3.4.5 
 
The researcher is confident that if another sample of learners, teachers and 
parents in a different setting with similar unique attributes were used for data 
collection, the outcome would be the same.  
 
• Neutrality 
 
Poggenpoel (1998:350) contends that neutrality refers to freedom from bias in 
the research procedures, such as data collection, sampling and reporting of 
results. The respondents were unknown to the researcher to avoid the possibility 
that familiarity may influence the study. The respondents met the researcher for 
the first time when he visited the schools to explain the research objectives, 
request permission to conduct the research, and establish a relationship of trust. 
Thereafter, they met for conducting the interviews and whenever respondents 
needed clarification on aspects in the questionnaires. The information 
volunteered by the respondents was in no way influenced by the researcher.  
 
3.4.4 Bias 
 
Bias may be a major problem in interviews and questionnaires. Scott and Usher 
(1996:88) suggest that although it is impossible to escape one’s pre-
understanding, it is precisely through the interplay between one’s interpretive 
framework or pre-understandings and the elements of the actions one is trying to 
understand, that knowledge can be developed. Bell (1999:139) supports this 
view, arguing that it is therefore better for a researcher to acknowledge that bias 
could creep in, and then try to avoid it. In other words, pre-understanding, far 
from being closed prejudices or bias (as they are regarded in positivist, empiricist 
epistemology), actually allows for more open-mindedness, because in the 
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process of interpretational understanding, we treat and modify according to what 
is being tested.  
 
It is, however, the very nature of qualitative research that leaves it opens to bias. 
Scheurich (1997:80) regards the relationship between explanation and reality as 
uncertain at best. Telford (1996:36) contends that naturalistic inquiry is an 
intensely personal process and that the knowing author can colour or taint both 
the process itself and the eventual outcome of personal values and attitudes.  
 
 De Vos (2001:29) suggests that ways to guard against biases and ensure 
reliability include checking the representativeness of respondents and weighing 
the evidence. As a teacher, the researcher in this study was well aware of his 
own subjectivity, and in weighing the evidence, he attempted to distance himself 
as far as possible from the subjective conditions of the participants in order to 
draw reliable inferences. 
 
3.4.5 Triangulation 
 
For several authors, triangulation means cross-validation among data sources. 
The inclusion of multiple sources of data collection in this study is likely to 
increase the reliability of the observations (Mouton, 2001:156). Triangulation 
refers to the use of more than one source of data to substantiate a researcher’s 
conclusion. It also provides a means by which researchers’ test the strength of 
their interpretations. It is used to establish validity and reliability and a way of 
increasing confidence in one’s findings (De Vos, 2001:359). 
 
3.5 RESEARCH METHODOLOGY 
 
3.5.1 Literature review 
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In order to understand the phenomenon under investigation, a literature review, 
as recommended by Bless and Higson-Smith (1995:22), was undertaken. Such a 
literature review offers a point of reference for discussing and comparing events 
and aspects that surface during the study. The researcher read various local and 
international publications to gain more background information about the topic, in 
order to increase a personal understanding of vandalism and related aspects. 
Reading reports based on previous research alerted the researcher to concerns 
that might need closer scrutiny, while much could be cited as support for the 
current findings. This is in line with Merriam’s views (1998:51) that previous 
research is often cited to support current studies and also to inform the 
researcher about concerns that need closer scrutiny. 
 
The literature review also served to clarify information about the research 
problem and to define the concepts and terminology used in reporting.  
 
 3.5.2 Sample 
  
 In qualitative research, participants or settings should be selected based on the 
possibility that each respondent or setting will expand the variability of the sample 
(De Vos, 2001:78). In order to obtain this, a purposive sampling method was 
chosen. 
 
In order to comply with suggestions made by McmilIan and Schumacher 
(2001:324), the method of purposive sampling selected was composed of 
elements that were most representative and contained the most characteristics or 
typical attributes of the population that needed to be investigated. This way of 
sampling also increased the likelihood that the variability common in any social 
phenomenon would be represented in the data. On the basis of the researcher’s 
knowledge of the population, a judgment was made about which groups of 
participants should be selected to provide the best information-rich data to 
address the research questions. As suggested by McMillan and Schumacher 
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(2001:398), the researcher selected information-rich key informants, groups and 
places, as they were likely to be knowledgeable and informative about the 
phenomena under investigation. 
 
With the parameters of a purposive sampling method in mind, four previously 
disadvantaged schools in the northern areas of Uitenhage, in Nelson Mandela 
Metropole, were identified and selected for this study. A sample of three groups 
of people (learners, teachers and their parents) was selected in order to add 
value to the data. The first group consisted of nine hundred Grade Twelve 
learners enrolled at these schools; the second group comprised one hundred and 
twenty of their teachers; while the third group comprised of two hundred of the 
learners’ parents. Each group of learners, teachers and their parents presented 
variety in age, gender, level of education and level of exposure to vandalism in 
general.  
 
The teachers who were to participate in the interviews were selected on the basis 
of their post levels to give representivity of all post levels. This group comprised 
principals, deputy principals, and post level one teachers. 
 
3.5.3 Research procedures 
 
Consistent with the aims of the study, the techniques implemented, comprised 
interviews, questionnaires and causal observations during visits to the selected 
schools. Semi-structured interviews were conducted with the principal, deputy 
principal and two post level one teachers at each of the selected schools 
(Appendix G). Semi-structured interviews are not as rigid as structured 
interviews, during which a researcher follows a set of questions without probing. 
During semi-structured interviews, respondents feel that they are not being 
controlled by the researcher; this usually ensures frank and elaborate responses 
from them (De Vos, 2001:302).  
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For the required permission to conduct research at departmental schools letters 
were sent to the District Manager of the Uitenhage District Schools (Appendix A) 
and the principals of the four secondary schools involved (Appendix C). 
 
After permission had been obtained, the purpose of the study and the procedures 
to be followed around the interview slot and questionnaires were explained to the 
participating learners and teachers. This was important in establishing the 
researcher’s credentials and reassuring the potential participants of the bona 
fides of the study, as suggested by De Vos (2001:301). At this stage, all 
respondents were assured that pseudonyms would be used, where necessary, 
and that their identity would not be disclosed in any way. This reassurance also 
served to encourage respondents with strongly deviant views to feel free to 
speak out. 
 
In order to allay any fears or clarify any questions that might arise from the 
respondents, follow-up visits were made prior to the actual dates of the 
interviews. During these visits, informal discussions were held with the 
respondents to remind them of the set dates and times for the interviews. These 
visits also served to create a climate characterized by trust and warmth that 
ensured the willingness of the respondents to participate. It was believed that 
such good relationships would elicit more accurate information.  
 
Four teachers were individually interviewed at each school. The two post level 
one teachers were interviewed first. The principal and deputy principal were each 
interviewed at a different time and date. 
 
Teaching periods at two of these schools were fifty minutes in duration. This 
should also have been the length of most of the interviews, but because one 
principal felt that teachers should be in their classes for the duration of the day, 
the interviews were shifted to break-time. This had negative consequences for 
the researcher, because the time allowed was not enough. The interview with the 
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deputy principal of that school lasted for more than an hour, commencing at 
seven-thirty in the morning before school, and lasting for the major part of the first 
period. Similarly, the principal of that school allowed enough time for a proper 
interview with him. The interviews were conducted over a period of two months, 
in offices made available by the principals.  
 
3.5.4 Semi-structured interviews 
 
Kvale (1996:15) is of the opinion that during a semi-structured interview, the 
respondents are seen as social actors who are interacting with the interviewer 
and who are at the same time involved in discursive practice. This means that the 
interview as communication event in itself yields information of a specific type. 
 
Borg and Gall (1989:442) furthermore state that semi-structured interviews have 
the advantage of being reasonably objective, while still permitting a more 
thorough understanding of respondents’ opinions. Tayli (2000:44) supports this 
view, observing that the great advantage of semi-structured interviews is their 
flexibility, which allows the respondents wide scope that helps the researcher to 
understand the respondents’ experiences more fully.  
 
Bell (1999:135) and Cozby (1997:96) state that using semi-structured interviews 
allows the researcher to immediately explain ambiguities and at the same time 
seek clarification from participants, if needed. Probing questions were possible, 
because flexibility and adaptability are among the major advantages of this type 
of interview. This is advantageous where responses were incomplete, vague or 
off track. The researcher was able to establish the underlying motives for specific 
responses in accordance with Robertson’s (1993:96) suggestions. Another 
advantage experienced with semi-structured interviews, was that the participants 
felt encouraged to be responsive and flexible, and as such, the researcher could 
obtain elaborations on specific aspects under discussion. These will be 
discussed in detail under the data analysis. For the purpose of this study, a semi-
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structured interview rather than a structured interview was used, because the 
researcher felt it would best suit this investigation. 
 
It was decided to counterbalance any shortcomings of the interviews, which 
might have been a threat to the validity and reliability of the study, with 
questionnaires issued to learners and their teachers. 
 
3.5.5 Questionnaires 
 
A questionnaire is a set of tabulated questions, to be completed in writing by the 
respondents.  A questionnaire that met the basic principles laid down by Cozby 
(1997:96), namely that the questionnaire should clearly tabulate the information 
needed, that the questions be brief, precise and clear, and that the respondents 
be able to easily complete it, was designed by the researcher. Each respondent 
was required to answer all the questions as completely as possible. 
 
As suggested by Robertson (1993:243), the questionnaire started with some 
biological data, followed by open-ended questions in order for respondents to 
have an opportunity to compile answers they thought fit and appropriate and that 
accurately reflected their views. These open-ended questions elicited valuable 
insights in what respondents really thought of vandalism at their school. 
 
In order to obtain a balanced set of information-rich data, questionnaires were 
given to teachers (Appendix D), Grade Twelve learners (Appendix E) and their 
parents (Appendix F) respectively. The teachers and learners were motivated to 
cooperate and to keep to the indicated deadlines. 
 
In order to combat any unambiguity around the questions, a pilot run was 
conducted, during which five colleagues at a school completed the questionnaire 
and sat for an interview. Their responses were satisfactory and indicated that the 
questions were of sufficient clarity. 
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 Due to the fact that this study involved four schools only, and to ensure that the 
questionnaires landed in the right hands, the distribution was done in person. All 
the Grade Twelve learners at the selected schools received a questionnaire to 
complete during the time granted by the subject teacher involved and also one to 
take home to their parents.  
 
3.5.6 Data analysis 
 
A data analysis needs to be undertaken in order to interpret the data and draw 
conclusions. A data analysis includes the consolidation of facts from the different 
respondents into a comprehensive report.   
 
The researcher paid close attention both to the words and the non-verbal clues 
used by the respondent, in order to capture the true meaning of the information 
presented. The researcher also noted the theme of each question and compared 
the statements and/or facts given by the different participants. 
 
After conducting the interviews and collecting the questionnaires, the researcher 
organised the data into categories as suggested by McMillan and Schumacher 
(2001:464). Poggenpoel (1998:344) suggests that views and thoughts need to be 
written in margins, and units of meaning need to be identified. These identified 
units of meaning were arranged into major themes, with sub-categories. The 
researcher compared incidents and respondents’ responses in order to identify 
emerging themes and similarities in sub-themes. The relationships between the 
major themes and sub-themes were identified. 
 
3.6 ETHICAL CONSIDERATIONS 
 
Most researchers, such as Merriam (1998:213), caution that, especially in 
qualitative research, ethical dilemmas are likely to emerge with regard to the 
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collection of data and the analysis of findings. For example, the participants may 
feel that their privacy has been invaded or may be embarrassed by certain 
questions. Sometimes, they may feel frustrated by the questions and therefore 
not divulge full information to the researcher. The respondents may even try to 
modify their behaviour once they have been studied (Bailey, 1994:278). For this 
reason, Mouton (2001:238) suggests that the manner in which the researcher 
interacts with respondents should be based on acceptable norms and values. 
Such norms and values include building a good rapport with respondents, being 
honest and open about what will happen with the findings, and being professional 
at all times. Participation in this study is voluntary and any respondent may at any 
time withdraw from the study. 
 
The researcher received approval from the Department of Education and the 
principals of the four selected schools to conduct research at their schools. 
Before the questionnaires were given to the respondents, they had to sign letters 
of consent. In these letters, they were fully informed about the research purposes 
for which the questionnaires and interviews would be used. The respondents 
were also assured that their privacy would be protected by using sydonyms and 
that the information collected during the investigation would be used for research 
purposes only.  
 
The researcher was well aware that he was accountable for the ethical quality of 
the inquiry and therefore exercised great care and circumspection in this regard. 
Ethics clearance was obtained from the Nelson Mandela Metropolitan University 
and when in doubt, asked advice from his supervisor. The researcher explained 
the importance that learners, teachers and parents should understand the 
challenges faced by them in eradicating vandalism at schools. It was emphasised 
that their input by means of completing the questionnaires or taking part in 
interviews would help shed light on various aspects of vandalism.  
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3.7 SUMMARY 
 
In this chapter, the methodology and design of a qualitative research model were 
discussed. This included the rationale for using a qualitative design and for 
choosing specific aspects within the methodology, for example, purposive 
sampling for selecting participants at the four selected schools in Nelson 
Mandela Metropole.   
 
The data gathering and data analysis methods, as the crux of this research, were 
explained, and the sensitivity exercised regarding ethical considerations was 
outlined. 
 
 The analysis, interpretation and discussions of the findings will be dealt with in 
the next chapter. 
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                                         CHAPTER FOUR 
          
             ANALYSIS, DISCUSSION AND INTERPRETATION OF FINDINGS 
 
4.1 INTRODUCTION 
 
 Mouton (2001:169) contends that qualitative analysis is an ongoing process of 
the qualitative design, rather than the specific meaning of its parts. The overriding 
objective of qualitative research is to produce an intelligible, coherent and valid 
account. Marshall and Rossman (1995:111) define data analysis as a process of 
bringing order, structure and meaning to the mass of collected data. It is a search 
for general statements about the relationships among categories of data 
(Merriam, 1998:213). 
 
The data collected in qualitative research is complex and requires careful 
analysis and interpretation. The difficulty in working with data qualitatively is that 
it cannot be converted into measurable units of objects, but should be holistically 
analyzed; therefore the objectivity of, and attention to detail by the researcher is 
of vital importance. The researcher should indwell (meaning to live within) 
(McMillan and Schumacher, 2001:464) in order to truly interpret the experiences 
of the participants within the context, without leaving an imprint of him-herself. 
 
In this chapter, data collected by means of questionnaires and interviews are 
analysed and presented. In order to analyse and interpret the data appropriately, 
themes emerging from the questionnaire and interview responses were identified 
and the findings will be presented clustered in these themes. 
 
Direct quotes of respondents are used and findings are re-contextualised by 
evaluating the data against the background of the literature to support or refute 
findings in different themes and categories. Different themes emerged from the 
data collected by means of questionnaires and interviews. The questions focus 
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on learners’, teachers’ and parents’ perceptions of aspects of vandalism at 
school.  
 
4.2 THEME ONE 
 
Vandalism and role of schools 
 
In order to determine the role that the school plays with regard to vandalism, 
various questions were posed to determine the levels of understanding the 
problem and commitment to solve the problem. 
 
Findings: 
 
Question 1: What do you understand about the term “vandalism”? 
 
Aspects of theme one will be discussed in some sub-themes: 
 
• Understanding of the concept vandalism: 
 
Perceptions of learners 
 
As vandalism taking place at schools is the focus and core of this study, the 
actions of people directly associated to the school came under scrutiny. Although 
the responses from the learners indicate that the majority (95%) have an idea of 
what vandalism is, some (5%) seem to confuse the concepts vandalism and 
physical abuse. They referred to fighting between learners, harassment and other 
abuses taking place at school. 
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Perceptions of teachers 
 
Respondents (80%) shared the view that vandalism was the: “willful destruction 
of school property without gaining any profit from it”. However 10% of the 
teachers differed from the view that the perpetrators did not gain any profit from 
acts of vandalism. As one teacher remarked: “Money is the main reason these 
learners steal copper pipes from toilet basins and taps”. 
 
Perceptions of parents 
 
Parents (95%) felt that the term vandalism referred to:” breaking and/or stealing 
school property” while 5% were of the opinion that the concept referred to:” not 
maintaining or repairing school property”. 
 
Interpretation: 
 
The responses from respondents indicate that most of them had an 
understanding of the term vandalism, while a small minority did not understand 
the true meaning of the term. However, all of the respondents were of the opinion 
that vandalism was a reality that should be rooted out by all means possible. 
 
Findings: 
 
Question 2: What impact, if any, does vandalism have on the school? 
 
• Impact of vandalism on “convenience” factors: 
 
Perception of learners 
 
There was a perception among a small number of learners (7%) that vandalizing 
did not have any negative impact on the school: “Vandalism only occurs on a 
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small scale at school, so I do not see the impact of it in our school and I don’t 
think graffiti can be seen as vandalism, because it is a way of expressing 
ourselves”. 
 
On the other hand, the realization of vandalism and the impact it had on the 
school was also expressed as follows:  “It is winter, and we are sitting in 
classrooms with broken windows, not enough desks and leaking roofs, because 
of people, not only learners from this school, that vandalises our school”. That 
vandalism was on the increase, was indicated as follows: “Just last week our 
school was burgled again and copper also taken from our toilet taps and basins”.  
 
The prevalence of vandalism at these schools was captured in one learner’s 
response: “When will it end? Because vandalism only destroys the good that has 
been built-up during all these years”; “We are one of the schools that have been 
hit the hardest by vandalism;” and “A committee of some past learners have been 
brought into live in order to assist the school in getting donations to repair the 
broken windowpanes and some toilet basins”. 
 
Responses on the topic of available facilities were as follows: “There is no 
sporting facility at this school, that is why these learners destroy school property, 
because they have got nothing to do except breaking school property”. Another 
lamented: “Just look at the state of our school sport field. They (the teachers) 
want us to play on that thorny field with no grass on it!”  
 
Perceptions of teachers 
 
Teachers indicated that the school should educate learners more on vandalism 
and the negative effect it had on the school. Responses (95%) from teachers 
indicated that: “Learners should be informed by means of information sessions 
and seminars or workshops on changing dispositions and on the disadvantages 
of vandalism. They should also be schooled in combating it”. A number (55%) of 
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the respondents suggested the following: “Visit other schools with learners, 
especially those without vandalism, for them to see and witness tidiness and the 
good looking of the school”. Some respondents (30%) suggested that: “Learners 
should be trained in dealing with conflict in particular aggressive behaviour 
towards school property. Counseling by social workers and school counselors if 
available, is viewed as an important strategy to make learners sensitive towards 
the school’s property”. 
 
“Pride in the school and a healthy school environment were mentioned by 50% of 
the respondents as central elements in combating school vandalism. One 
respondent stated: “Tell them that they are loved and that they are the most 
important people in the school”. Another respondent wrote: “Counselors should 
inculcate positive values in learners and encourage them to air their frustration”. 
Sixty five percent of the respondents pointed out that: “It is important to keep 
learners constructively busy after hours”. They proposed “Membership of youth 
clubs and participation in sport and other community projects”. 
 
Perceptions of parents 
 
Parents (100%) were of the opinion that:” Vandalism causes feelings of 
powerlessness amongst us, because we have to repair broken window panes 
and stolen taps out of our meager salaries. ” One parent lamented that:” The 
impact is huge, because anything of value at the school gets either stolen or are 
broken”. 
 
Interpretation: 
 
The realisation that vandalism had a huge impact on the school was evident in 
the responses from participants. They felt that vandalism was on the increase 
and that valuable items were stolen or damaged at school to often sustain these 
learners’ drug habits. However, while most respondents were aware of the 
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prevalence of vandalism and its impact on school and society, others were 
oblivious of the negative consequences and sat tight in their comfort zone. 
Therefore, information on the impact of vandalism from the school’s point of view 
could increase awareness of and concern about the scourge. 
 
It also appears from literature that learners at schools that have poor or few 
recreation facilities often engage in vandalism (Cummins, 2003:22; Black, 
2002:2; Mayer, 1999:12). This was also evident when respondents in this study 
lamented about the lack of sport facilities of good standard so that the learners 
could spend their leisure time more constructively. 
 
Findings: 
Question 3: How will shared participation make a positive contribution      
                    towards combating acts of vandalism? 
 
• Impact of shared participation in management roles on vandalism 
 
Perception of learners 
 
Responses from learners on their participation in decision-making of the school 
were as follows: The majority (75%) of learners emphasises that: “Learners are 
not part of the decision-making of the school therefore they do not take 
ownership of the school rules”; “They try to break the school rules on every 
occasion possible;” and “This also has a direct bearing on vandalism at school”.  
 
Perceptions of teachers 
 
Seventy percent of the teachers considered it: “Important for learners to be given 
more responsibilities”.  A few others (25%) mentioned that: “Learners should be 
involved in the school’s decision making. They should be the eyes and ears of 
the school”. Some teachers (5%) stated that: “Learners must report anything they 
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hear from the public about someone who may be a culprit, because silence will 
destroy the school”. They even suggested that: “Learners should be made 
security guards at school”. 
 
Perceptions of parents 
 
Parents (85%) were generally of the opinion that: “Learners need to be actively 
involved in the decision-making of the school. Some parents stressed that: “If 
learners are part of the decision-making of the school, they will claim ownership 
of the school. This will help with the combating of vandalism at school”.  
 
Interpretation: 
From the responses in this study, it may be deduced that learners should be 
given more responsibilities at school.  The reason is that they will then take 
ownership of their school and therefore begin to play a vital role in curbing acts of 
vandalism. This has been confirmed by Black (2002:2) that vandalism is less 
prevalent in schools where learners take part in decision-making, the teachers 
are interested in the academic progress, and the learners are involved in school 
programmes.  
 
Findings: 
 
Question 3: Perceptions on school’s role in curbing vandalism: 
 
• Curricula matters’ role in vandalism 
 
Perceptions of learners 
 
The majority (99%) of learners felt that” The curricula should be structured so that 
the majority of learners succeed academically”; “The curriculum should provide 
for the individual needs of learners”; and “Learners who reject school or do poorly 
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in school have more time to spend with fellow learners who have similar attitudes 
and lack of school success. Learners interacting with other such learners 
increase the probability of vandalistic behaviour”. A number (98%) of 
respondents emphasised that “Vandalism has a direct influence on our 
performance, because shortage of desks hamper our progress. It is difficult to 
write proper tests, let alone examination, because we are sitting three in one 
desk”.  
 
Vandalism and academic failure often go hand in hand (Tygart, 1998:109). This 
view was re-affirmed during this study by responses such as the above. Theron 
(1991:51) on the other hand emphasizes that learners need to be part of the 
management and decision-making processes of the school for them to truly also 
get involved in taking care of the school. 
 
Perceptions of teachers 
 
Teachers (88%) felt that: “Since the introduction of Outcomes Based Education 
(OBE) and the National Curriculum Statement (NCS) in schools, the curriculum is 
structured so that every learner can learn at his own pace” and “The curriculum 
provides for the individual needs of the learners, therefore they should not feel 
isolated or rejected by the education system”. Twelve percent of the teachers 
emphasised that: “Although all learners are being catered for in the new 
curriculum, schools still do not have enough desks and chairs for learners to 
optimally utilise space in class”.  
 
Perceptions of parents 
 
Altogether 80% of parents contended that: “We know little about the curriculum”; 
they felt that “It should provide for the individual needs of our children”. Twelve 
percent also mentioned a: “Shortage of desks and chairs at school”. It was clear 
that parents (90%) were generally of the opinion that:” The school should play an 
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important role in combating learner vandalism”. The majority (99%) of parents felt 
that “Security needs to be increased if we are to win the battle against 
vandalism”.  
 
Interpretation: 
 
Respondents revealed that the curriculum should be structured in such a way 
that the learners would succeed academically. They felt that learners who failed 
at school felt rejected and therefore turned to vandalism out of frustration. On the 
other hand, the teachers contended that NCS took needs of learners into 
consideration. Parents in general showed a lack of understanding regarding 
curriculum matters, yet they emphasised that learners’ needs should be catered 
for in the curriculum. Due to a lack of insight, no real solutions or practical 
examples on how, were made. 
 
Findings: 
 
• The role of discipline in vandalism  
 
Perceptions of learners 
 
The majority (95%) of learners lamented that: ”the abolishment of corporal 
punishment at schools brought about learners that are not disciplined”. They felt 
that: ”School rules should be tightened in the fight against vandalism”. Five 
percent of the learners contended that: “Our school’s code of conduct is out of 
touch with learners’ feelings. They should ask us what should be included in the 
code of conduct”. Learners (88%) were of the opinion that:” some learners who 
violate school rules are often punished unnecessarily with detention classes. It is 
these learners that build up anger against the school authorities and commit acts 
of vandalism”. However, some respondents (12%) felt that:” Such learners should 
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be punished, because otherwise the school authorities would be seen as not 
taking a hard stance against them”.  
 
Learners that become withdrawn and remote from other learners are generally 
more likely to be unresponsive, build anger, defy authority and violate school 
rules (Van den Aardweg, 1987:178).   
 
Perceptions of teachers 
 
“The tightening-up of discipline at school was important to ninety five percent of 
the respondents in the fight against vandalism.  Some twenty percent of the 
teachers lamented that: “Schools should have a code of conduct that specifies 
that vandalism is unacceptable and that it should contain procedures on how to 
proceed against learner vandals”. Furthermore, according to forty nine percent of 
the respondents, “It is important that learners be cognizant with the school rules”. 
Without specifying the punishment, seventy seven percent of the teachers 
mentioned that: “Vandals should be severely punished”; while others suggested 
punishments, such as “suspension, criminal charges or being held financially 
liable for damage caused”.  One of the responses suggested that: “On a first 
offence, the vandal should pay damage, but on a second offence, he should be 
suspended”.   
 
One of the teachers, whose school, according to him, had a serious problem with 
vandalism, said that: “We have a merit and demerit system, and the learners 
usually come forward and tell who the guilty parties are”. Most respondents 
(98%) were of the opinion that: “Everything should be done to identify 
transgressors”. Along with the tightening of discipline, “improvement in school 
management” was important to fifty seven percent of the respondents. One 
teacher remarked that: “Older learners must be responsible for vandalism” and 
recommended the application of school age limits: “The big ones must not attend 
school, they must have special schools for their age”.  
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Perceptions of parents 
 
Parents (50%) felt that:” Our children are not constructively engaged in class, that 
is why some of them lack discipline”. One parent expressed the view that: 
”Teachers are more often than not absent from school, leaving our children alone 
in the class”; and “Aggressive and destructive behaviour are common in classes 
where there are no teachers”. Sixty percent of the parents felt that:” Parents 
should discipline their children at home and not leave it for the teachers at school 
to do”; and “Parents should teach their children values and morals and the 
correct way to conduct themselves at the school and in the community”. 
 
Interpretation: 
 
The majority of respondents were of the view that with the abolishment of 
corporal punishment, discipline seemed to have declined. They felt that each 
school should have a code of conduct, which should be strictly adhered to. 
Included in this code of conduct, should be rules on how to deal with 
transgressors of acts of vandalism. 
 
 Teacher absenteeism was also identified as a major stumbling block in learner 
discipline, because it is during unsupervised classes that learners became 
aggressive towards one another and destroyed school property. 
 
Findings: 
 
• The role of teachers’ attitudes in vandalism 
 
Perceptions of learners 
 
 Learners (85%) shared the view that: “Teachers apply discipline inconsistently in 
the classroom and this leads to them (learners) venturing to vandalism”; and 
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“Some teachers are too afraid to confront gang members at school, as some of 
them have been threatened with knives and robbed on the school premises”.  
 
Perceptions of teachers 
 
According to all of the respondents: “Teachers should play an important role in 
the prevention of vandalism”; and “We should be the initiators of prevention 
programmes”. A number of respondents (44%) were of the opinion that: “We as 
teachers should first investigate why learners commit vandalism”. One lamented 
that: “Teachers must first visit the homes of these learners to assess the 
situation. There might be socio-economic problems at home”. One teacher 
mentioned “The need for strict security measures for the prevention of 
vandalism”; while another specified that “We as teachers should be 
professionals”. The following practical arrangements were also mentioned: “The 
installation of alarm systems, access control to the school, fencing off the school 
floodlighting school grounds at night and making storerooms secure”. Only some 
(20%) of the respondents considered the financial implications of such security 
measures, while others mentioned that: “the government should be held 
responsible for the salaries of security guards”.  
 
Perceptions of parents 
 
The majority (96%) of parents felt that: ”School have become a dangerous place 
where in some instances learners openly carry weapons”; and “Teachers and 
even learners get threatened if they dare blow the whistle on acts of vandalism 
committed at school”. 
 
Interpretation: 
 
The participating teachers expressed the idea that they should play an important 
role in curbing vandalism at school. Teachers felt that they should be the 
 67
initiators of prevention programmes to combat vandalism. Security according to 
teachers should also be tightened-up because people from the community have 
easy access to the school grounds. Parents mentioned that a security company 
should be contracted to look after the school. Teachers on the other hand 
lamented that the school cannot affored security companies because their 
budgets does not allow for such expenses. 
 
 Trevas and Deeley (1999:2) affirm that there is a greater incidence of vandalism 
at schools where the teachers have a negative and sometimes authoritarian 
attitude towards learners. This was also evident in the responses, because 
learners were of the opinion that teachers sometimes applied discipline 
inconsistently, causing learners to vent their frustration by means of vandalism.  
 
 4.3 THEME TWO 
 
Vandalism and role of parents 
 
The learners’ parents are the second theme in this study. Parents’ involvement in 
their children’s scholastic performance is of paramount importance for the child to 
truly thrive. Various questions were also posed to determine their level of 
commitment to solve the problem of vandalism. 
 
Findings: 
 
Question 1: Do you think that alcohol and drugs play a role in acts of 
vandalism at school? 
 
• Role of alcohol and drug abuse in vandalism 
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Perceptions of learners 
 
Learners perceived that parents should play a pivotal role in educating them 
about alcohol and drug abuse and the consequences thereof. This view was 
supported by the following responses from most learners (99%): “Learners over 
indulge in alcohol and drugs during weekends and then break into the school 
premises to steal anything of value that they can lay their hands on”. A number 
(69%) of responses revealed that parents often approved or condoned their 
children’s acts of vandalism committed at school. “I know of learners at this 
school that steal toilet basins and taps to sell it for food for their families”. Another 
contended that “Parents should educate their children on values, pride and 
ownership and only then will this school be an effective institution of learning”. In 
this regard Bloemhof (1990:1) affirms that there are links between vandalism and 
poverty, unemployment and drug and alcohol abuse. 
 
Perceptions of teachers 
 
The majority (99%) of respondents felt that: “Alcohol and drugs play a major role 
in acts of vandalism at school. These learners need to sustain their drug habits, 
so they steal anything of value to sell it to buy drugs and alcohol”. One 
respondent contended that: ”Parents need to be vigilant and report any acts of 
vandalism that happens at school. Fifty six percent of the teachers expressed the 
view that: ”It is during weekends when these thugs destroy our schools, because 
they are high on drugs and alcohol”. 
 
Perceptions of parents 
 
The majority of the parents were of the opinion that: ”Alcohol and drugs are the 
main causes of acts of vandalism at school”. As one parent remarked: ”These 
days, alcohol and drugs have become a fashion. If you want to be part of the 
gang, you need to indulge in it”; and “They get addicted and to sustain their 
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habits, they need to steal”. “We as parents should take more responsibility for the 
actions of our children. The teachers are not responsible for our children over the 
weekends and this is the time our children over indulges in alcohol and drugs”. 
 
Interpretation: 
 
It was clear from the majority of responses that alcohol and drugs played a major 
role in acts of vandalism at schools. It was said that during weekends learners 
over indulged in alcohol and drugs and then broke into school buildings to steal 
anything of value. This was a way to sustain their drug habits.  
 
It seems that parents show very little commitment to play any role in curbing 
alcohol and drug abuse in their children. This may possibly be due to the fact that 
they themselves are abusing these substances. 
 
Findings: 
 
Question 2: Are parents involved in the decision-making of the school? 
 
• Influence of parental involvement or non-involvement on: 
Decision-making on vandalism by management 
 
Perceptions of learners 
 
Learners (70%) felt that: “Our parents are only consulted when school fees are 
increased or when they as learners transgressed”. “The school governing body is 
only there in name, because our parents and learners do not have a say in 
school matters, especially when it comes to combating vandalism at school”; and 
“More should be done to involve our parents in the management of the school 
because ultimately it is our parent’s money that has to repair vandalized furniture 
and windowpanes. 
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 Perceptions of teachers 
 
Teachers (88%) were of the opinion that:” Parents do not attend meetings at 
school. They cite that they are working awkward hours”. As one teacher stated: 
”When it is time to elect the governing body, a handful of parents turn up for the 
meeting”. The majority (100%) of teachers felt that: ”Parents need to become 
involved in the management of the school. This is the only way that vandalism 
can be fought”. 
 
Perceptions of parents 
 
Parents (99%) felt that the school should use their expertise to repair broken 
windowpanes, painting of the school walls where graffiti are written on as well as 
being security guards at the school. This should help combat vandalism at 
school.   
 
Most parents (90%) expressed concern that: ”We do not understand how to 
manage the school. So for us to become involved, we first need to be trained”. 
One parent stressed that: ”I do not have time to become involved in the 
management of the school. My schedule is too tight”. Twenty five percent of the 
parents also felt that: “Managing the school is not for us. The teachers should just 
do the job they get paid to do”. 
 
Interpretation: 
 
Participating learners mentioned that their parents were not part of the decision-
making processes, especially when it comes to combating vandalism at the 
school. They felt their parents were only called to meetings when increases in 
school fees or fundraising efforts were being discussed. As parents suggested, 
they should be used to repair any broken furniture or window panes at school. 
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Teachers, however, were of the opinion that parents just did not have interest in 
coming to meetings pertaining to vandalism, claiming work pressure or time 
constraints as excuses.   
 
Parents claimed that they had little knowledge of managing schools that are 
vandalised and that they needed to be trained first before participating in 
managing schools. 
 
Findings: 
 
• Influence of parental involvement or non-involvement on: 
Participation in school activities 
 
Perceptions of learners 
 
Some learners (55%) expressed concern about their parents not being involved 
in their school careers: “My parents do not care about my progress at school, 
because if they did they should have been regularly attending school meetings”; 
“They (the parents) say that the dilapidated state of the school is the 
government’s concern and not theirs”; “Parents need to be part of the decision-
making of the school, as stipulated by law”. One respondent contended: “This 
school is managed by public funds; the principal should therefore involve our 
parents more to help in fighting vandalism at our school”. 
 
Perceptions of teachers 
 
Teachers perceived parental involvement to be important to prevent vandalism at 
school. Seventy five percent of the respondents found that: “It is important for 
parents to accept co-ownership of their children’s school and co-responsibility for 
their children’s education”; and “As the school, we should involve our parents 
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more in the activities such as sports, prize-giving ceremonies and cleaning 
campaigns at school”. 
 
Another twenty five percent of the responses mentioned: “We should invite them 
to parents’ meetings and talk to them about vandalism, make them own the 
school”; “Let them do away with the idea that the school belong to the 
government”; and “They must know that it is their own property, for the future of 
their children”. Some of the teachers (10%) pointed out that: “Parents should be 
involved in the Neighbourhood Watch System and in Community Policing 
Forums”. One respondent felt: “Parents should be informed at parents’ evenings 
on the extent of vandalism at school and parents whose children are guilty of acts 
vandalism should be informed of such transgressions and pay for the damage”. 
Seventy percent of the teachers found it important for “Parents to discipline their 
children at home, and should contribute to the repair and/or cleaning up of 
vandalized structures”. As one respondent remarked: “Recruit parents and the 
youth who are not working and ask them to clean and beautify the school and 
gardens regularly and then look for a person who will run that business and be 
paid by the Department”. 
 
Perceptions of parents 
 
Again, the parents (90%) mentioned the time factor, while others (10%) 
lamented: ”Why should we support school functions, while the school fees are so 
high?”. One parent contended:  ”We are just lazy, because most of us at one time 
or another can support the school. We as parents are the first to blame the 
school if something goes wrong, but we sit and do nothing to alleviate the 
problem”.  
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Interpretation: 
 
Responses from learners indicated that their parents were not involved in their 
schooling and did not attend school meetings regularly. They also indicated that 
parents viewed the dilapidated state of the schools as a problem of the 
government, not theirs. Teachers felt that parents should take co-ownership of 
the school and co-responsibility for their children’s education. Teachers also felt 
strongly about inviting parents to meetings pertaining vandalism at school. 
Responses from teachers indicated that learners who transgressed by 
committing acts of vandalism should also be held liable for the damages. Parents 
mentioned lack of time as the main reason for their inability to attend school 
activities to raise funds for the vandalised furniture and equipment at school, but 
some parents felt they were just outright lazy.    
 
All of the above clearly demonstrate a passing the buck attitude as none of the 
groups made any positive or realistic suggestion on ways to curb vandalism 
taking placing. With such a negative ”do-not-want-to-become-involved” attitude, 
not much change will be effected. 
 
Findings: 
 
• Influence of limited parental guidance on vandalism: 
      Parental absence from home 
 
 
Perceptions of learners 
 
One learner emphasised: ”Both my parents are working and therefore I have no 
option but to look after myself. This lack of supervision gave me the chance to 
join a gang”. Another respondent contended: ”I only receive love from my gang 
members, because my parents are seldom at home”. Learners (75%) expressed 
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the opinion: “Some learners become so focused on identifying with a group, that 
they blindly imitate the group’s behaviour, for fear of becoming ostracized”. All 
the responses indicated: “Learners are not coerced or threatened to committed 
acts of vandalism; they choose to do it out of their own free will”. Bartollas 
(2000:87) stressed that learners often vandalize school property just to conform 
to the group. 
 
Perceptions of teachers 
 
Teachers (85%) felt that: ”Absent parents always lead to learners joining up with 
gangs. These learners feel secure and loved in these gangs”. As one teacher 
lamented: ”Learners need constant supervision, from their parents because some 
of these learners that are not supervised turn criminal activity in particular acts of 
vandalism”. 
 
Perceptions of parents 
 
Parents (66%) emphasised that: ”We know that our children need supervision, 
but what can we do? Because we need to work, as well. We just need to educate 
our children about values and morals that should be upheld in the community”. 
 
Interpretation: 
 
The realisation of parents not being there to set an example or supervise is seen 
as a major factor in vandalism. Unsupervised learners often turn to gangs out of 
boredom, or for emotional support. When children feel lonely and neglected at 
home, aggressive and destructive behaviour in gangs is promoted. Former 
informal neighbourhood and community controls are no longer as effective.  
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4.4 THEME THREE 
 
Vandalism and role of community 
 
This theme focuses on the community in which the school is situated. What 
happens in the community will inevitably have a direct impact, either positive or 
negative, on the school.  
 
Findings: 
 
Question 1: Where do you think these vandals learnt about such 
behaviour?   
 
Perceptions of learners 
 
Learners indicated that the role the community played in buying stolen goods 
taken from the school was creating a market for these thugs and having a 
detrimental effect. Respondents (87%) were of the opinion that: “Learners grow 
up in a community in which vandalism are seen as fine if it is to benefit their 
needs”. They lamented that: “Some community members have school furniture in 
their homes as we speak”; “All this is done in the name of poverty and 
unemployment”; “Some of our School Governing Body (SGB) members know 
about this but don’t do anything about it”. A respondent contended that: “There 
are no more role models in our community. Our learners look up to drug lords 
and taxi drivers, people that seemingly have money and drive flashy cars”.  
 
Perceptions of teachers 
 
The teachers participating in this study indicated that the community should be 
whistle-blowers whenever they saw or heard of people vandalising school 
property. For fifty five percent of the teachers, “Community involvement is 
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essential in combating school vandalism”. According to these teachers, 
“Members of the community can be employed to supervise school buildings and 
grounds at night, over weekends and during holidays”. One teacher suggested 
that: The community be made aware of the important role of the school in the 
community”; and ”The community should feel obliged to report act of vandalism”. 
Another thirty five percent of the teachers wrote: “Regular meetings with 
members of the community need to be set up to discuss the problem of 
vandalism”. As they put it: “Make them part of the problem and share ideas with 
them”. Forty five percent of the teachers felt: “The help of community leaders is 
called in to advise schools on how to prevent school vandalism”. According to 
them, “The community should accept ownership of schools in their 
neighbourhoods”; and “The community needs to be told that the school belongs 
to them and that the school is needed by everybody in the community”.  
 
A number of teachers (25%) wrote that: “School community committees are 
called to co-ordinate co-operation amongst stakeholders”. Another teacher 
lamented that: “Unemployed youth are responsible for these acts”, suggesting 
that “work creation opportunities be initiated”; and “Schools should be community 
centres where adults could be educated during the week and community 
members utilize the sport field during weekends”. It appears that some teachers 
wanted to do more than effect co-operation with law-abiding members of the 
community in combating vandalism. One teacher who probably thought that gang 
members should be held responsible for vandalism wrote: “a forum should be 
created where gang members are included”. 
 
Perceptions of parents 
 
Parents (90%) felt that: ”We create a market for these thugs, because we are 
buying stolen goods from them”; and “School property can be traced back to 
taverns, nursery schools, homes and shops in the community”. One parent stated 
that: ”We should form neighbourhood watches to protect our schools and 
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ultimately our homes as well”; and “These thugs are our children, brothers and 
friends so we know them and we need to turn them in to the Police”. 
 
Interpretation: 
 
In their responses, the respondents were adamant that the community should not 
buy stolen goods from these thugs. This only helped to create a market for their 
heinous acts. Community members seem to often condone vandalistic behaviour 
if it benefits them personally. Bloemhof (1990:1) shares the same view that 
antisocial learner behaviour can be directly linked to problems affecting the 
community as a whole.  He states that there is a link between vandalism and 
substandard living conditions, single-parent families, alcohol abuse and 
dysfunctional family relationships, that combine to create an environment of 
disillusion and personal unsettlement. 
 
Vandalism can also be the result of schools being erected where there is no 
proper lighting, often in desolated areas. This view was supported by the above 
responses that the schools need proper lighting to keep perpetrators away.  
Former informal neighbourhood and community controls are no longer as 
effective. Hood (1994:171) points out children suffer neglect due to the work 
pressure of often both parents. Lack of supervision often correlates with criminal 
activity and learner misbehaviour (Andersson and Stavrou, 2001:71). 
 
Findings: 
 
Question 2: In your opinion, what motivates people to break or damage 
school property? 
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Perceptions of learners 
 
The majority (90%) of the respondents felt that the perpetrators had nothing to 
keep them busy within the community. This view is expressed in the following 
responses: ”What do they get out of breaking the school down?”, a respondent 
asked, “because at the end, nobody benefits from these acts. It is only we, the 
learners, that suffer because of this unreasonable, selfish act”. Another learner 
expressed the following view: “The community needs to start working together to 
fight this evil deed committed by our own learners and community members”. 
Seventy eight percent of responses were of the opinion: “There is nothing to do in 
this community, no sport or recreation to keep us occupied. Therefore, some of 
us vent our anger and frustration on school property”.  
 
Perceptions of teachers 
 
The majority (99%) of teachers felt that: ”These thugs in the community claim that 
unemployment and poverty drives them to these acts”. One teacher lamented 
that: ”What would happen to our schools if every person justifies unemployed and 
poverty for their evil deeds?”.  
 
Perceptions of parents 
 
Parents (95%) were of the opinion that: ”There is no excuse for breaking and 
stealing school property. Most of us in this community are unemployed but we 
are not thieves”.  “You do not need to turn to acts of vandalism to put bread on 
your table“, another parent contended. Seventy six percent of the respondents 
felt that: “Our schools are situated in a suburb were there is no proper lighting 
during the night. This gives the thugs a chance to steal our school property”. One 
parent emphasised: “We need proper lighting in and around our school. The 
government is only thinking of cost-cutting, while our schools are being 
vandalized literally to the ground”. More than fifty percent of the parents were of 
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the opinion that: “Our ward councilor need to erect a mass light at our school, 
because it is during night that the people start to destroy our school. After all, we 
voted him into office”.  
 
Interpretation: 
 
 Responses perceived vandals as not benefiting from these acts. Yet in many 
cases things were sold so the vandals do gain from vandalizing and plundering. 
Interesting that no teacher, parent or learner volunteered their time to secure the 
school property in some way after school hours. 
 
4.5 THEME FOUR 
 
Vandalism and role of South African Police Services 
 
The Police serving the community are central to Theme Four. Their involvement 
in curbing the scourge of vandalism at schools will help create a safer and 
healthier school environment. 
 
Findings: 
 
Question 1: Should there be more co-operation between the Police and the 
school? If yes, explain what structures you have in mind. 
 
Perceptions of learners 
 
Learners perceived the Police not to be of great help vandalism at school. All of 
the responses contended: “It is futile to report cases of vandalism to the Police, 
as nothing will come from it, because most learners committing these crimes are 
minors”; and that they “cannot turn in their friends to the Police, although they 
know that they actually should”.  
 80
 “Police should arrest the parents of these perpetrators, ninety percent of the 
learners stated, “then they as parents will take responsibility for the children’s 
behaviour”. Sixty five percent of the respondents felt: “Even if the Police arrest 
the learners, the legal system is too lenient towards them. They will be out on the 
streets in no time committing the same crimes”; and “We do not see Police doing 
regular patrols when the school is in recess” fifty five percent of respondents 
said, “The only time you see a Police vehicle is when they pick up a drunken 
person in the community”. Another respondent lamented: “we need Police to be 
more visible so that this perpetrators can be brought to book, because they just 
have a free reign at the moment”. More than fifty percent of the respondents were 
of the opinion that: “We have structures like policing forums in our community, 
specifically for the purpose of school vandals, but they can only do as much. 
They need the help of the whole community in order to catch these thugs”.  
 
Perceptions of teachers 
 
Teachers indicated that more cooperation between Police and the school should 
be established. This view was supported in their responses (95%) that co-
operation between the school and Police was essential for the prevention of 
school vandalism. “Members of the Police Service could be invited to talk to 
learners on vandalism”. A number of respondents (45%) felt: “Community Police 
Forums have a huge role to play in combating vandalism in the community”. All of 
the respondents were of the opinion: ”Teachers should be part of these forums”. 
Furthermore, they felt that “Schools should support the-adopt-a-cop” project”. 
Some respondents (30%) felt that: “Police should patrol at school during night, 
over weekends and during holidays”. Responses (25%) from teachers indicated 
that: “All cases of vandalism should be reported to the Police”. According to a 
number of teachers (55%), “The legal system seems to be too lenient towards 
transgressors. Perpetrators are arrested but get out on bail and then set free. “As 
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one teacher put it: “The task of the Police is therefore not only to deter vandals, 
but also to arrest them”. 
Perceptions of parents 
 
All parents felt that: ”Police need to be involved in curbing vandalism at school”; 
and “We should also form police forums where we can voice our concerns 
regarding vandalism”. Fifty percent of parents also emphasised the importance 
of: “Police patrols during nights and over weekends”. Parents (80%) were also of 
the opinion that: ”Teachers as the leaders in the community need to be part of 
these police forums”.  
 
Interpretation: 
 
The respondents in this study lamented that it was useless to report acts of 
vandalism to the Police, because it was not seen as an important enough crime 
to investigate. Most of the time the perpetrators are minors and if arrested, would 
disappear in the community in no time. The community, parents and teachers 
were of the opinion that close partnerships with the police need to formed in 
order to combat the scourge of vandalism. From the responses, the researcher 
could deduce that the Police need to be visible at night time and over weekends, 
because it is during these times when the vandals became active. Yet again no 
teacher, parent or learner volunteered their services at all. 
 
4.6 THEME FIVE 
 
Vandalism and role of media 
 
The last theme deals with the media that can make people take ownership of 
their schools through awareness campaigns.  
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Findings: 
 
Question 1: What role can the media play in sensitizing people about the 
consequences of vandalism? 
 
Perceptions of learners 
 
Learners indicated that the media was in a way encouraging learners to commit 
acts of vandalism. Respondents (99%) were of the opinion that: “The media can 
play a pivotal role in combating vandalism at school”; and “Through newspapers 
and television, the community could be made aware of the negative 
consequences of vandalism at school”. However, 60% of the respondents were 
of the opinion that: “Anti-vandalism campaigns will not necessarily solve the 
problem. There need to be a change within the perpetrator so as to make him 
change his destructive behaviour”. Seventy seven percent of the respondents 
suggested that: “Learners get some of their aggressive, destructive behaviour 
from the television, because violent movies are the order of the day”.  
 
Perceptions of teachers 
 
Teachers felt that the media should play a positive role in combating vandalism. 
This view was supported by ninety percent of the respondents: “The media, in 
particular television, should be held responsible for vandalism”, and that “Parents 
should supervise their children’s television viewing”. However, a number of 
teachers (80%) believed: “The media can play a vital role in making the 
community aware of the negative impact vandalism has on the school as a 
whole”. All of the respondents were of the opinion that: “Most learners watch 
television and thus awareness campaigns should be launched through 
television”. 
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 Perceptions of parents 
 
All parents were of the opinion that: ”The media through television should stop 
portraying aggressive and vandalistic behaviour as “cool”. They should rather 
make people aware of the negative consequences of vandalism”. Sixty five 
percent of the parents also felt that: ”Most learners have access to television and 
it is through this medium that awareness campaigns against vandalism should be 
launched”. Parents also offered to take more control of what their children should 
watch on television 
 
Interpretation: 
 
Most respondents are of the opinion that the media through television is in a way 
encouraging learners to commit acts of vandalism because violent movies are 
screened every day. Parents also felt that they should take more control over 
what their children should watch on television. This is in line with Grimm 
(1994:116-117) that the idealization of illicit action by youth on television 
programmes and movies leads to the general acceptance and legitimization of 
aggressive destructive behaviour. 
 
The respondents felt that media should become involved in the fight against 
learner vandalism at schools. This was expressed in the responses that anti-
vandalism campaigns should be launched through the media, because most 
learners had access to television. 
 
4.7 SUMMARY  
 
This chapter was devoted to presenting the findings of the research. The findings 
included detailed responses from learners, teachers and parents regarding 
various aspects of vandalism and factors that may contribute to its occurrence. 
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 In Chapter Five, the conclusions drawn from the interpretation of the findings will 
be presented before recommendations will be made to all stakeholders regarding 
measures that could be put in place to curb vandalism and increase scholastic 
achievement at the affected schools. 
 
Lastly, the limitations of the study will be outlined in brief and recommendations 
for possible future research will be stated. 
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                                                 CHAPTER FIVE 
 
                         
                       CONCLUSIONS AND RECOMMENDATIONS 
 
 
5.1 INTRODUCTION 
 
In the search for answers to the research questions regarding acts of vandalism 
at schools in Nelson Mandela Metropole, theoretical models of possible 
contributory factors were analysed and a qualitative design study was 
undertaken. After a careful analysis and interpretation of the captured data, some 
general and specific conclusions have been drawn. On the basis of these 
conclusions drawn, some recommendations have been formulated. 
 
5.2 CONCLUSIONS 
 
5.2.1 THEME ONE 
 
 Vandalism and role of schools 
 
It was evident that the respondents felt that the school should play a vital role in 
combating vandalism. Although the minority of the respondents did not see the 
impact of vandalism at the school, the majority of them viewed it as a problem. 
Learners from selected schools called for concerted efforts such as alarm 
systems to be installed, a Neighbourhood Watch System to be implemented and 
visible policing to occur to prevent learner vandalism. 
 
In their responses, the respondents indicated that they needed to be made part 
of decision-making processes at school. This will in turn give them a sense of 
ownership of the school. The researcher is of the opinion that school rules should 
be drawn up by all stakeholders, and not just the principal of the school. 
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Punishment for destroying school property, even minor acts such as writing on 
school furniture, should be a focal point in the draft document.  
 
It was also discovered that the majority of the respondents saw vandalism at 
school as one of the main causes of poor academic performance. Often, such 
failure leads to dropping out of school, a factor that is an important aspect in 
predicting possible future criminal behaviour. A strong association between the 
drop-out rate and delinquent behaviour has been found by Chaiken (2000:9). In 
the six-month period prior to Chaiken’s study, the number of delinquent acts 
reported by boys who had been dropping out of school was on average more 
than triple that of boys who had not dropped out. Also, when learners are 
expelled, suspended or have dropped out of school, they are released into the 
community without supervision, as many parents work outside of the home.  
 
Without supervision and structured activities, the opportunity exists for these 
learners to commit all kinds of illegal acts. If parents, school administrators, 
government agencies and youth-serving organizations do not explore and 
implement ways to offer safe and meaningful activities to learners who have been 
expelled or suspended or have become dropouts these learners may target the 
school in retribution for being expelled or suspended or ”being the reason for 
dropping out”.  
 
Another very important aspect to consider regarding early school-leaving is that it 
reduces the chances that learners may develop or acquire the social skills that 
are usually gained in school, such as learning to meet deadlines, following 
instructions and being able to deal constructively with their peers (Chaiken, 
2000:10). The school is one of the most important socializing agents in society. 
The learner who does not have access or consistent access to school, runs the 
risk of becoming involved in anti-social behaviour. However, having access to a 
school does not necessarily imply the development of positive social skills and 
behaviour. School education does not even guarantee a functional level of 
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literacy in every learner. Unless a school level of education improves the 
learner’s chances of obtaining work as adults, it is unlikely to be a deterring factor 
against deviant behaviour (Andersson and Stavrou, 2000:41).  
 
Respondents were also of the view that low education levels were associated 
with high crime levels, particularly crimes in which property were damaged, 
because low education levels resulted in lower income and unemployment. On 
the other hand, higher levels of educational attainment may be associated with 
higher expected legal earnings, which will eliminate the need to resort to crime. 
Education, through its civic component, may also promote the learner’s moral 
development. It can be conjectured that legal economic activities are more skills 
intensive or education intensive than illegal activities, and it is therefore more 
likely that education will induce learners not to commit acts of vandalism 
(Andersson and Stavrou, 2001:42).  Academic success can therefore lead to 
learners not being involved in vandalism. Through their academic success, the 
learners will become more involved in school matters and will also take 
ownership of the school. 
 
Recreational facilities were also seen as reasons why these learners targeted 
school property. Respondents indicated that being constructively involved in 
sport and other activities would keep the learners’ minds focused on something 
else and make them realize the advantages of good sporting facilities. Through 
these facilities, schools could organise cultural and sporting activities for the 
learners. 
 
It appeared from learners’ responses that they also questioned the professional 
commitment of teachers who were supposed to be playing a key role in 
combating vandalism. They said that some of the teachers did nothing to gang 
members who committed these acts, in fear of reprisal. The researcher could 
deduce from teachers that in some instances this was true, because gangs 
entered and exited the school as if they owned it. 
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 Teachers expressed the view that learners and parents need to be informed 
through workshops and seminars on the disadvantages of vandalism at school. 
Training learners in dealing with conflict, especially aggressive behaviour towards 
school property was another option that was presented by the teachers. The 
researcher is of the opinion that it should be the teachers who inform the parents 
through these workshops on the disadvantages of vandalism at school. Teachers 
should therefore also set the example at school by dealing with conflict with 
learners in a calm and collected manner. 
 
Responses from teachers and parents indicated that all stakeholders need to 
take ownership of their school, and that learners should be encouraged to air 
their frustration rather than destroy school property. It was also mentioned that to 
take ownership learners, need to be given more responsibilities by involving them 
in decision-making at school. Learners should also be encouraged to report 
anything they hear or see that could stop vandalism or bring to task those who 
vandalise school property. 
 
5.2.2 THEME TWO 
 
Vandalism and role of parents 
 
Learners mentioned that alcohol and drugs played an important role in 
vandalism. Vandals do not have the money to maintain their habits, thus they 
steal school property to sell it for liquor and/or drugs. The sale of alcohol to 
persons under the age of eighteen, as well as the use of alcohol by a minor in 
public places, is illegal in South Africa (Mqadi, 1996:81). However it appears from 
respondents that these legal restrictions had little influence on the abuse of 
alcohol and drugs. The researcher is of the view that alcohol and drugs are 
readily available in the communities in which the schools under investigation are 
located. Therefore, the parents need to get rid of these drug posts in order to 
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take control of their youth, otherwise they will fight a losing battle against crime in 
the area.   
 
From the responses of parents, it became evident that they often approved of 
such behaviour, because they were poor and the perpetrators brought money 
home so that they as parents could put food on the table. This view has rejected 
by the Gauteng Premier, Mbhazima Shilowa (as quoted by De Lange, 2001:2): 
“We are also poor, but not criminals”. The researcher tends to agree with this 
statement, because many South  Africans grew up poor, but have not turned to 
crime. 
 
Responses from learners and teachers indicated that parents need to be part of 
the decision-making at school.  They felt that parents were only called to SGB 
meetings so as to increase the school fees every year. Otherwise, the parents 
were not consulted pertaining to school matters, such as progress of their 
children, maintenance of the school and vandalism. 
 
Learners were of the opinion that as their parents worked shifts, they could not 
always be part of their schooling. Some felt that this lack of supervision was one 
of the reasons they joined gangs. The researcher feels that absent parents is not 
a good enough excuse to commit crimes such as vandalism. It should be noted 
that most of the learners’ parents work and they are left alone at home but, they 
do not turn to gangs for emotional support or to banish loneliness or boredom. 
 
The literature study and content analysis indicate that parents should fulfill and 
important role, among other things, inculcating positive values in their children 
and disciplining them, if necessary. Furthermore, they can also act as security 
guards and repair damaged property. Disciplining one’s own child, according to 
one respondent, is of the utmost importance in combating future disruptive 
behaviour. Teaching learners values and morals should be the parents’ 
responsibility and should start at home. 
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It appeared from teachers that parent involvement is key in combating vandalism 
at school. Co-ownership of the school and co-responsibility was mentioned as 
important to help combat vandalism. 
 
Teachers felt the need for parents to be involved in Neighbourhood Watch 
Systems and Police Forums. In this way, the partnership between the parents, 
school and community as a whole could be strengthened. 
 
Harber (2001:269) points out that many South African parents living in townships 
prefer to send their children to schools quite far from their homes where there is 
little or no vandalism. This is because they feel their children will get access to 
better education and school facilities in suburban schools. As a result, many 
schools serve two communities: the parent community, living relatively far away, 
and the local community. The researcher is of the opinion that transport 
problems, as well as real or perceived dangers, make it difficult for parents living 
in townships to become involved in school matters if their children attend school 
in other parts of town, where most probably vandalism would also be less of a 
problem. 
 
5.2.3 THEME THREE 
 
Vandalism and role of community 
 
According to the respondents, school property could be traced to taverns, 
nursery schools, homes and shops in the community. Perpetrators were being 
encouraging to steal more from the school, because members of the community 
were buying stolen school property.  Responses from the learners indicated that 
the community should work together to fight the scourge of vandalism. 
 
Learners were also of the opinion that schools in poor urban communities were 
exposed to higher levels of crime than those in more affluent areas, because 
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there was no proper lightening. Respondents felt that proper lightening should be 
erected at all schools so that the perpetrators should be deterred during the 
night. The researcher is of the opinion that the government should install 
electricity at all affected schools in the township areas, because vandalism 
seems to be more rife at these schools.  
 
The teachers stated that members of the community should be employed to 
supervise the school grounds and buildings at night, weekends and during school 
holidays. The community, according to one respondent, should be made aware 
of the important role it could play in curbing vandalism at school.  
 
Regular meetings between the community and the school to discuss the problem 
of vandalism were suggested by teachers. The researcher feels that the 
community should report acts of vandalism taking place at school and not aid and 
abet criminals by buying stolen goods from them. 
 
5.2.4 THEME FOUR 
 
 Vandalism and role of South African Police Services  
 
It was evident from the respondents that the legal system failed to act strongly 
against learner vandals. It is also clear from the national Department of 
Education’s guidelines regarding the drawing up of code of conduct for learners 
that it (Department of Education, 1998:11) considers vandalism a serious 
offence, because harmful graffiti and vandalism, or destroying or defacing school 
property are listed as learner offences that can result in suspension. These 
guidelines state that serious misconduct, which may include offences according 
to the law, must be investigated by the Police and referred to the Court, if 
necessary (Department of Education, 1998:14). Apparently, this action was 
deemed not strong enough by the respondents. One should not ignore the fact 
that the aim of the Child Justice Bill (RSA, 2002:art.2 {a} and {b} is to protect the 
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rights of children {and} promote ubuntu in the child justice system. However, 
according to this Act, ubuntu also implies reinforcing children’s respect for human 
rights and the fundamental freedom of others by holding children accountable for 
their actions and safeguarding the interests of victims and community 
(RSA,2002:art. 2{b}). 
 
Police school co-operation were seen as pivotal to combat vandalism at school. 
Teachers felt that the Police should be invited to present talks on vandalism and 
the consequence thereof at school. The researcher feels that Police Forums are 
important and that teachers should form part of such forums. 
 
The respondents indicated that the Police should patrol the school areas 
regularly during the night, over weekends and during holidays at schools. It was 
pointed out by one respondent that all forms of vandalism should be reported to 
the Police. He felt that the legal system was too lenient to perpetrators of 
vandalism, thus there was little urgency to report crime to the Police. The 
researcher is of the opinion that not only the Police, but the whole community, 
need to be involve in Neighbourhood Watches with the police to combat 
vandalism. Statistical analyses, docket analyses and interviews with police 
officers and arrestees for acts of vandalism conducted by the Crime Information 
Analyses Centre of the South African Police Service (SAPS) confirm that most 
acts of vandalism occur during weekends and school holidays (Maree and 
Prinsloo, 2002:96-113). These incidents often take place on Saturday afternoons 
or evenings after liquor off-sales outlets have closed. 
 
5.2.5 THEME FIVE 
 
 Vandalism and role of media 
 
The respondents were of the opinion that the media should become involved in 
the fight against learner vandalism at schools. They contended that newspapers 
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and television should be utilized to make the community aware of the negative 
consequences of vandalism, especially at schools. It was, however, evident from 
some responses that anti-vandalism campaigns are not seen to necessarily solve 
the problem of vandalism. They were of the opinion that perpetrators should 
change from within, so as to make them change their destructive behaviour.  
 
The media was seen by all respondents as an important tool to make the 
community aware of the negative consequences of vandalism at school. They felt 
that awareness campaigns and anti-vandalism drives could be conducted 
through television and newspapers. The researcher agrees with the respondents 
that anti-vandalism campaigns should be launched through television, because 
most learners have access to it. 
 
There was a feeling among the respondents that learners were influenced in their 
aggressive, destructive behaviour by the television, because violent movies are 
the order of the day. So parents felt that they should closely monitor the 
programmes the children is watching in order to keep the negative programmes 
away from them.  
 
5.3 RECOMMENDATIONS  
 
Because various factors give rise to vandalism, a prevention strategy directed at 
a single sphere of influence, for instance the family, the school or community, will 
not succeed. In this regard, Catalano, et al (1999:1) point out that preventative 
strategies should be directed at the life-world of young people. Based on the 
conclusions drawn, the following recommendations are made. 
 
5.3.1 Recommendations to schools 
 
• Combating crime 
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 Schools should play a key role in combating crime. Teachers not only have 
access to learners during their important, formative years, but are often the only 
conservative factor in the lives of those growing up in homes and 
neighbourhoods in which crime is rampant. The modern community often 
demands that schools accept responsibility for educational demands that mainly 
belong to the parental home. Furthermore, according to Gottfredson (1998:1), 
teachers are there to help youth develop as healthy, happy, productive citizens. 
Lastly, many of the causes of vandalism are school related, and school 
intervention is therefore desirable. 
 
• Academic success 
 
As vandalism and academic failure often go hand in hand, it is recommended 
that curricula be structured so that the majority of learners will succeed 
academically. The curriculum should provide for the individual needs of learners. 
The slow learner should be given more attention, so that he/she will not be left 
behind in a system where the curriculum needs to be completed at all costs.   
 
• Feelings of security 
 
It is important to establish a healthy school environment and a feeling of security. 
Learners should feel that teachers care about them, therefore teachers should 
adopt an open-door policy so that learners will feel that their teachers are easily 
accessible if they are in trouble or to discuss their problems.  The teachers 
should also treat learners fairly if they transgress the school rules. Trevas and 
Deeley (1999:3), as well as The Juvenile Justice Bulletin (Catalano et al. 1999:1), 
confirm that positive learner-educator relationships and mutual respect 
counteract school vandalism. 
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• Discipline 
 
There is a link between lack of discipline and vandalism at schools. It is therefore 
important that schools adopt Codes of Conduct which clearly state what types of 
learner behaviour are acceptable and what not.  These rules govern the 
following: theft or possession of stolen property; unlawful action, vandalism, or 
destroying or defacing school property; and disrespect, objectionable behaviour 
and verbal abuse directed at teachers or other school employees or follow 
learners. In this regard De Wet (2003:1) points out that over-emphasising learner 
rights can result in a laissez-faire attitude towards vandals on the part of teachers 
and principals. Referring to the situation in the United States of America, 
extended civil rights protection to unruly students has created an unworkable, 
and sometimes absurd, situation in public schools and should be avoided at all 
cost in South Africa. 
 
• Rights and consequences 
 
It is important that there should be a balance between the right of the learners to 
education and the right of the transgressors to treatment. The researcher is of the 
opinion that schools should employ a merit system where, if a learner commits a 
minor transgression such as late coming, he should get a green card that can be 
dealt with by the class teacher concerned. However, if it is a serious 
transgression, such as vandalism, the transgressors should be issued with a red 
card, which put him up for suspension and maybe expulsion, if deemed 
necessary. Learners and parents should be part of drawing up the code of 
conduct, to ensure buy-in from all stakeholders. 
 
 The South African Department of Education (DoE) (1998:11) considers 
vandalism a serious learner transgression, since harmful graffiti and vandalism, 
or destroying school property are listed as learner transgressions that can result 
in suspension. Furthermore, its guidelines mention that serious misconduct which 
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may include offences according to the law must be investigated by the police and 
referred to the court, if necessary (Department of Education1998:14). By 
following departemental guidelines, offenders may refrain from acts of vandalism 
as they may come to fear the consequences. 
 
The mere threat of punishment will not deter prospective vandals, as there is only 
a slight chance of them being caught. Punitive measures, threats, blame and 
criticism have only a short-term influence on the behaviour of transgressors. The 
researcher emphasizes the need for changes in disposition by means of 
education, including the following: a feeling of respect for school property should 
be inculcated in learners; learners should be educated to consider school 
property as their own and to accept responsibility for it; and they should be 
schooled during crime prevention workshops to play an active role in preventing 
vandalism.  
 
• Intervention strategies 
 
Teachers should act pro-actively and attempt to change learner behaviour. If it is 
decided to punish vandals, an attempt should be made to catch and punish them 
as soon as possible.  It is also important to punish individual transgressors and 
not learners as a group, which is counterproductive and can result in further 
vandalism, because students may see it as a way to balance the scales of 
justice. The researcher is of the opinion that one of the most effective but 
possibly most difficult ways of preventing vandalism is silence, since vandals are 
encouraged by publicity and may feel impelled to take up the challenge. Welch 
(1999:100) supports the view that too much attention to acts of vandalism can 
lead to imitative vandalism. 
 
It is important that learners be actively involved in organized extracurricular 
activities. If they are not, their desire for adventure may lead them to embark on 
destructive adventures, which could bring them into conflict with the community 
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and later with the law. The researcher feels that it is also important that 
structured play under supervision takes place on the school grounds during 
school hours. Ground duty by teachers at school is therefore essential. Locher, 
Shea and Deely (1999:1) point out that such extracurricular activities are 
pointless if they do not take place under adult (preferably educator) supervision. 
 
It is clear from the above that the school should play a key role in combating 
school vandalism. The researcher, however, is of the opinion that programmes 
for crime prevention and changes in disposition, the application of discipline, 
curricular adjustments, the establishment of a healthy school environment and 
the development of extracurricular activities are not in themselves sufficient to 
prevent school vandalism. It is recommended that supervision by teachers during 
school hours will also help to combat vandalism. Opportunities for vandalism 
should also be limited. Stout (2002:3) and Theron (1991:53) point out that 
because vandalism is not usually the result of pre-planned behaviour, one must 
guard against creating opportunities for it.  
 
The researcher recommends that the following practical arrangements be 
introduced for the safety of schools: burglar alarms, safety gates and fencing, 
sufficient lighting, and the use of security guards to patrol the school grounds and 
implement access control.  Due to the meager school fees and non-involvement 
of parents, these safety measures may however only be a dream for some 
schools. Regardless of the absence of these measures the school grounds and 
buildings should be properly maintained.  
 
The researcher furthermore recommends that valuable items be stored in a safe 
place. This will discourage vandals from breaking into the school premises. This 
will also help in identifying any patterns that develop and will aid in planning 
prevention strategies. Harber (2001:267) emphasises that thorough records 
should be kept of acts of vandalism that take place at the school or on the 
grounds. 
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 The fear of being caught may lead to a reduction in vandalism. Schools can give 
rewards to learners and community members for information that leads to the 
arrest or capture of the perpetrators.  
The researcher is of the opinion that some learners are highly robust; strong, 
unbreakable structures and apparatus are therefore ideal. It is important that 
signs of vandalism, for instance, broken windows and graffiti, be repaired as soon 
as possible. Schools could make use of learners’ skills to make the school more 
attractive by giving them a space at school to draw and write for the benefit of the 
school. Vandals see a neglected and/or vandalised school building as an 
invitation to commit further vandalism. Poorly designed apparatus, which breaks 
easily, sends a message of neglect, and this can promote vandalism (Burall, 
1979:7).  
 
5.3.2 Recommendations to parents 
 
To the researcher, the key to combating vandalism lies with the parents: 
 
When parents care what their children are doing, when they care about rising 
school fees, when they care to support school efforts to reduce crime, school 
vandalism will be reduced. It is therefore important for parents to show a caring 
attitude towards the school attended by their children and this in turn will have a 
positive bearing on the learners. 
 
The researcher recommends that parents educate their children about 
community responsibility. This means that the children should be encouraged to 
work for the advancement of their community. Parents should not protect their 
children if they have transgressed, but should let them face up to their actions by 
reporting such acts. It is therefore the responsibility not only of the school, but 
also the parents to establish positive values in learners. According to Douglas 
and McCart (1999:6), parents often condone or minimalise their children’s acts of 
vandalism, or act in an over-protective manner towards transgressors. A family 
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therapist (Douglas and McCart, 1999:6) warns that if there are no values in a 
family, the children may easily be led into negative actions.  
 
It is generally accepted that the first five or six years of a child’s development is 
crucial to his or her future development. During this period of the child’s life, the 
framework of reference is his parents and, therefore, the child’s home-life will 
have a direct influence on his behaviour in general. This in effect suggests that if 
a child’s parents do not instill in him a sense of ownership and pride, he may well 
develop behavioural problems that could culminate in acts of vandalism. The 
researcher recommends that learners be equipped from an early age with a 
sense of ownership and pride so that when they become adolescents at school, 
this would be reflected in their love for the school and learning. 
 
The socialisation role of both parents in the development of a child is vital. 
Affection in the relationship between the parents and the child can be a 
determinant whether aggression will develop in him. Generally, affection is 
attributed to the role of the mother. It is therefore recommended that both parents 
interact more regularly with their children, so as to show their affection to them. 
Horton and Hunt (1994: 104) state that boys specifically appear less upset by 
passivity from fathers than from their mothers. Passivity from fathers is seen as 
less of a problem, as fathers are often more disengaged from the home than 
mothers. Passivity from the mother is experienced as rejection. 
 
The researcher is of the opinion that children who are not loved seem to become 
aggressive towards others in relationships. Secondly, these children are less 
inclined to seek the company of their parents and, in general, do not identify well 
with their parents. These children will rather seek the assistance of their peers in 
time of need than that of their parents, whom they perceive as unloving and cold 
towards their needs. The influence of parents and the values socialised by the 
child will undoubtedly play a role in his interaction with others and his ability to 
deal with violence (destructive behaviour). It is recommended that parents 
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positively influence their children so that when they socialise with others, they 
have value systems that will guide them not to be aggressive or destructive.  
 
5.3.3 Recommendations to community 
 
It has been pointed out that some causes of vandalism can be found in the 
community, therefore the community as a whole should be mobilized in order to 
address the problem. In order to do this, the use of school facilities for community 
recreation activates two factors. Firstly, adults are present in what would 
otherwise be abandoned buildings. Secondly, when both learners and adults use 
school facilities for the purpose of recreation, they tend to view the school as their 
own and act in a way as to protect their facilities. A target for vandals is thus 
converted into a valuable community resource. It is therefore recommended that 
school facilities be made available for community recreation to create an 
atmosphere of ownership amongst the community towards the school.  
 
 The researcher recommends that recreational programmes for the youth 
emphasise adventure, exciting relationship opportunities, parental skills, 
communication skills, drug awareness, employment support, crisis intervention, 
craft workshops and other forms of life-skills development.  It is recommended 
that programmes, especially those attended by young adolescents, must be age 
specific. These children are often too old for childcare and too young for selfcare. 
Programmes should not be moralistic, as the rationalisations presented by the 
peer group could neutralise the moralistic aspect. People refrain from vandalism 
when they believe it to be wrong.   
 
The community can play a key role in combating school vandalism, but the fight, 
according to the researcher, would be futile without the help of parents and the 
school. At all levels, whether on social or personal levels, the community and 
government have a vital role to play in addressing youth misconduct. The 
researcher recommends that an extended family network step in to compensate 
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for the limitations of current caregivers and that community centers be 
established where youths can be entertained and supported in establishing 
positive use of leisure time.  
 
5.3.4 Recommendations to South African Police Services  
 
Co-operation between schools and the police is important in combating 
vandalism. It is therefore recommended that the Police regularly patrol schools 
and adjoining neigbourhoods. Visible policing is essential in order to combat 
crimes such as vandalism. The Police could also be involved in open days, and 
even help to coach sport teams. As preventative measures are no guarantee 
against vandalism, the researcher recommends that the Police be summoned 
immediately if any vandalism occurs at a school.  
 
Information sessions on drug and alcohol abuse could also be used to make 
youths aware of the negative consequences it has on one’s health and state of 
mind. Convicted vandals can also be called to present talks to learners on the 
consequences of their negative conduct. The Police should be supported by 
government to enforce the laws on the use of alcohol and the abuse of narcotics 
by the youth. This may be viewed as an important prevention strategy, since 
according to researchers Finn and Frone (2003:46-48) and Fagen and Wilkinson 
(1998:74) there is sufficient proof of the link between drug abuse and juvenile 
delinquency.  
 
The researcher recommends that learner-vandals be treated in accordance with 
the principles of restorative justice whereby the vandal must “make good” on his 
acts of vandalism. The victim’s reaction to the acts of vandalism should fill the 
vandal with shame and remorse and should move him to apologise to the victim. 
The victim and the transgressors must decide together how the vandal will pay 
for the damages as many vandals do not realize the extent or consequences of 
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their vandalism. It is therefore important that they accept responsibility for their 
actions.  
 
Formal attempts to prevent vandalism, for instance policing alone, will not 
succeed, because vandalism usually takes place at times and places where the 
chances of being caught are extremely slim. Because vandalism is often an 
impulsive act committed when the circumstances are right, it is recommended 
that the Police work together with the community to limit the opportunities for 
vandals to act.  
 
5.3.5 Recommendations to media 
 
It is recommended that the DoE, teachers and parents challenge the media to act 
in a more responsible way and run campaigns against vandalism and 
gangsterism. In such a campaign all roleplayers such as teachers, learners and 
parents could participate to bring the message home. Catalano, et al (1999:8) 
concurs that the media should be approached to provide the community and 
other parties with more awareness of the factors that give rise to as well as the 
negative consequences of destructive learner behaviour. Smith and Laylock 
(1985:11), on the other hand, are of the opinion that there is little proof that anti-
vandalism media campaigns help in the fight against vandalism.  
 
  
5.4 RECOMMENDATIONS FOR FUTURE RESEARCH 
 
• A comparative study of vandalism as viewed by different societies could shed 
a lot of light on the problem of vandalism at schools. 
 
5.5 FINAL SYNTHESIS 
 
School vandalism is a serious threat to the establishment of a culture of learning, 
democracy and economic progress everywhere, and in particular at the Nelson 
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Mandela Metropole in the Eastern Cape. Without positive attitudes and social 
values, there is a danger that some learners may develop the perception that 
vandalism is an acceptable way of expressing frustration, taking revenge or 
showing anger, lending excitement to a dull existence or drawing attention to a 
specific issue. Linked to this, teachers, learners and members of the community 
may develop a laissez-faire attitude towards vandalism, for fear that vindictive 
learners may vandalise their personal or school property and that no action will 
be taken and the problem escalate further.  
 
The former Minister of Education, Asmal (2001:2) contends that it is important 
that all roleplayers take hands in combating vandalism because we must start to 
build caring, supportive communities, with schools as centres of learning and 
islands of hope. When a community stands together, dramatic change can be 
effected. 
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                                            Appendix A                           
                                                                      32 Flamingo Drive 
                                                                      Rosedale 
                                                                      Uitenhage 
                                                                      6229 
                                                                      20 March2006 
 
Mrs. Bashman 
The Disrict Manager 
Department of Education 
Uitenhage 
 
Dear Sir/Madam 
Permission to conduct research 
 
I am a Masters student at the Nelson Mandela Metropolitan University an am 
currently doing research on the topic the influence of vandalism on learner’s 
academic performance. 
  
I request your permission to conduct this study in four of the schools under your 
jurisdiction during the period April -June 2007. 
 
I hope the results emanating from this study will be of great value towards 
transforming our school communities to take ownership of their schools by 
starting to curb vandalism. 
 
Thanking you in anticipation. 
Sincerely, 
------------------------- 
V.G. Esau (Mr.) 
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                                       Appendix C 
                                                                  32 Flamingo Drive 
                                                                   Rosedale 
                                                                   Uitenhage 
                                                                   6229 
                                                                   27 March 2007 
 
Dear Sir/ Madam 
 
Request for permission to conduct research at your school 
 
I am a Masters degree student at the Nelson Mandela Metropolitan University 
and am currently doing a study on the influence of vandalism in schools on 
learner’s academic performance. 
 
I wish to invite you and your staff to participate in this study. I pledge to exercise 
maximum anonymity of the participants. 
 
I hope the results emanating from this study will be of great value towards 
transforming our school communities to take ownership of their schools by 
starting to curb vandalism. If you are interested in receiving a summary of the 
results or have any questions regarding the study, please call or write. The 
telephone number is 083 2370207. 
 
Your cooperation is greatly appreciated. 
Sincerely. 
 
----------------------  
V.G.Esau (Mr) 
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                                                  Appendix D 
QUESTIONNAIRE TO TEACHERS 
 
CONFIDENTIAL NATURE OF THE QUESTIONNAIRE 
 
All information obtained by means of the questionnaire will be dealt with the strictest 
confidentiality and will be used for research purposes only. You may remain anonymous. 
 
THE PURPOSE OF THE QUESTIONNAIRE 
• To determine the attitudes of learners, teachers and parents towards the problem 
of vandalism in schools 
• To identify possible factors that could contribute towards the problem 
• To gain different perceptions on possible measures the school could put in place 
in attempting to combat acts of vandalism at schools 
 
INSTRUCTIONS 
1. Read the instructions carefully before answering the questions. 
2. How to complete the questionnaire: 
      2.1 Where needed some questions must be answered by placing a cross in the blocks. 
E.g. My home language is: 
 
ENGLISH AFRIKAANS OTHER 
(SPECIFY) 
   
   
 
2.2 Some questions require sentences. 
 
NB: YOU MAY ANSWER IN ENGLISH OR AFRIKAANS OR XHOSA 
 
 
SECTION A 
 
1. Gender 
Male Female 
  
       2.           
AGE 15-22 23-30 31-38 39-45 46-55 56-62 63-70 
 
3. My home language is: 
English Afrikaans Other 
(Specify) 
   
 
4. My status 
Learner Teacher Parent 
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SECTION B 
(OPEN-ENDED QUESTIONS) 
       
5. What do you understand under the term vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………  
 
6. What kinds of vandalism take place at the school where you are teaching? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
7. Who do you think are responsible for these acts of vandalism? 
     
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
 
       
8. Have you ever seen and reported cases of vandalism to the principal or the police? 
Elaborate. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
9. Why do you think vandalism takes place? List your reasons. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
10. What do the principal together with his/her SMT do to curb the scourge of    
             vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
……………… 
 
11. What do you think they ought to do (principal and SMT) to stop acts of vandalism 
at school? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
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12. Do you consider vandalism to have an influence on learner performance? Please 
elaborate 
..........................................................................................................................................
..........................................................................................................................................
........................................................................................................................................ 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
14. How are parents involved in the decision-making of the school? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………….. 
 
 
15 Are learners involved in the decision-making of the school? Please explain their 
involvement. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
16. Do you think that peer pressure plays a role in the vandalism that takes at your     
            school? Explain your answer by giving examples. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
17. What aspects might motivate people to damage school property? 
………………………………………………………………………………………. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
18. Where do you think these vandals learn about such behaviour? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
 
 
 
19. Who should be responsible for educating learners on values, pride and ownership? 
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…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
 
20. What can the school community do to combat the scourge of vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
……………………………………………………………………………………… 
 
21. How do you think the community can mobilize itself in order to address the 
problem of vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
22. Should there be more cooperation between the police and the school? If your 
answer is YES, explain what structures or plans you have in mind? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
23. How do you think you as a teacher can contribute to curbing vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
 
 
 
 
                                            THE END 
 
            THANK YOU FOR YOR WILLINGNESS AND TIME 
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                                                      Appendix E 
QUESTIONNAIRE TO LEARNERS 
 
CONFIDENTIAL NATURE OF THE QUESTIONNAIRE 
 
All information obtained by means of the questionnaire will be dealt with the strictest 
confidentiality and will be used for research purposes only. You may remain anonymous. 
 
THE PURPOSE OF THE QUESTIONNAIRE 
• To determine the attitudes of learners, teachers and parents towards the problem 
of vandalism in schools 
•  To gain different perceptions on possible measures the school could put in place 
in attempting to combat acts of vandalism at the school 
• To identify possible factors that could contribute towards the problem 
 
INSTRUCTIONS 
1. Read the instructions carefully before answering the questions. 
2. How to complete the questionnaire: 
      2.1 Where needed some questions must be answered by placing a cross in the blocks. 
E.g. my home language is: 
 
ENGLISH AFRIKAANS OTHER 
(SPECIFY) 
   
   
 
2.2 Some questions require sentences. 
 
NB: YOU MAY ANSWER IN ENGLISH OR AFRIKAANS OR XHOSA 
 
 
SECTION A 
 
1. Gender 
Male Female 
  
      2.            
AGE 15-22 23-30 31-38 39-45 46-55 56-62 63-70 
 
3. My home language is: 
English Afrikaans Other 
(Specify) 
   
 
4. My status 
Learner Teacher Parent 
   
 123
 
 
SECTION B 
(OPEN-ENDED QUESTIONS) 
       
 
5. What do you understand under the term vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
 
6. What kinds of vandalism take place at your school? 
…………………………………………………………………………………………
…………………………………………………………………………………………  
 
7. Who do you think are responsible for these acts? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
8. Have you ever seen and/or reported such cases to the principal or police? If NO, 
please explain why not. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
9. Would you feel threatened in any way if you should report cases of vandalism at     
            school to the police or principal? 
     
………………………………………………………………………………………………
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
 
 
10. Why do you think vandalism takes place? List your reasons. 
      
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
11. What do the principal together with his/her SMT do to curb vandalism at your      
             school? 
      
…………………………………………………………………………………………
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…………………………………………………………………………………………
………………………………………………………………………………………… 
 
13 What do you think they should be doing (the principal and his/her SMT) to stop 
acts of vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
 
14 Does vandalism at your school influence your learning negatively in any way? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
15. If yes, explain how vandalism influences your learning and performance at 
school?  
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………….. 
 
16. Have you ever been in the position where your friends expected you to commit  
       acts of vandalism? If YES how did you handle the situation? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
17. In your opinion, what factors motivate people to damage school property? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
18. Do you think that alcohol and drugs play a role in acts of vandalism at school? 
Explain your answer. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
19. Where do you think vandals learn about such behaviour? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
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20. Who do you think should be responsible for educating learners on values, pride 
and ownership? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
21. What can the teachers, parents and yourself do to combat vandalism at your 
school? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
22. Have you ever broken something on purpose or written your name on a desk or 
wall at school? If YES why did you do it 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
23. Do you think it is right to spoil furniture equipment at school? Explain. 
..........................................................................................................................................
..........................................................................................................................................
..........................................................................................................................................
.......................................................................................................................................... 
 
24. How can you contribute to keep all school property in a good condition? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
25. What measures could be put in place by management to keep school property in    
       good condition? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
26. What would make you proud of your school? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………….          
                            THANK YOU FOR YOR WILLINGNESS AND TIME 
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                                                              Appendix F 
 QUESTIONNAIRE TO PARENTS 
 
CONFIDENTIAL NATURE OF THE QUESTIONNAIRE 
 
All information obtained by means of the questionnaire will be dealt with the strictest 
confidentiality and will be used for research purposes only. You may remain anonymous. 
 
THE PURPOSE OF THE QUESTIONNAIRE 
• To determine the attitudes of learners, teachers and parents towards the problem 
of vandalism in schools 
• To identify possible factors that could contribute towards the problem 
• To gain different perceptions on possible measures the school could put in place 
in attempting to combat acts of vandalism at the school 
 
INSTRUCTIONS 
1. Read the instructions carefully before answering the questions. 
2. How to complete the questionnaire: 
      2.1 Where needed some questions must be answered by placing a cross in the blocks. 
E.g. My home language is: 
 
ENGLISH AFRIKAANS OTHER 
(SPECIFY) 
   
   
 
2.2 Some questions require sentences. 
 
NB: YOU MAY ANSWER IN ENGLISH OR AFRIKAANS OR XHOSA 
 
 
SECTION A 
 
1. Gender 
Male Female 
  
           2.       
AGE 15-22 23-30 31-38 39-45 46-55 56-62 63-70 
 
3. My home language is: 
English Afrikaans Other 
(Specify) 
   
 
4. My status 
Learner Teacher Parent 
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SECTION B 
(OPEN-ENDED QUESTIONS) 
       
5. What do you understand under the term vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………  
 
6. What kinds of vandalism take place at school attended by your child? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
7. Who do you think are responsible for these acts of vandalism at the school? 
     
………………………………………………………………………………………………
………………………………………………………………………………………………
……………………………………………………………………………………………… 
 
       
8. Have you ever seen and reported cases to the principal or the police? Explain. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
9. Why do you think vandalism takes place? List your reasons. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
10. What do the principal together with his/her SMT do to stop or limit vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
……………… 
 
11. What do you think they ought to do (principal and SMT) to stop vandalism at 
school? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
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12. Do you think the poor state of school property influence the learning of your child 
negatively? If your answer is YES explain how your child learning is affected? 
..........................................................................................................................................
..........................................................................................................................................
........................................................................................................................................ 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
14. Are you as parent involved in the decision-making or any other activity of the 
school? Please elaborate. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………….. 
 
 
16 Do you think that learners are involved in the decision-making of the school? 
Explain your answer please. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
16.Do you think that friends play a big role in getting others involve in acts of 
vandalism that takes at your school? Explain your answer by giving examples. 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
13. In your opinion, what motivates people to damage school property? 
………………………………………………………………………………………. 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
14. Where do you think these vandals learn about such behaviour? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
15. Who should be responsible for educating learners on values, pride and ownership? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
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16. What can the school do to combat vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
22. How do you think the community can mobilize itself in order to address the 
problem of vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
23. Should there be more cooperation between the police and the school? If YES, 
what structures or plan do you have in mind? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
24. How can you as a parent contribute to curbing vandalism? 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………. 
 
 
 
 
 
                                            THE END 
 
            THANK YOU FOR YOR WILLINGNESS AND TIME 
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                                                Appendix G 
 
1. What do you understand under the term vandalism? 
 
2. What kinds of vandalism take place at your school? 
 
3. Who do you think are responsible for these acts of vandalism at the school? 
      
4. Have you ever seen and reported cases to the principal or the police? Explain 
 
5. Why do you think vandalism takes place? List your reasons. 
 
6. What do the principal together with his/her SMT do to stop or limit vandalism? 
 
7. Do you think the poor state of school property influence the learning of learners    
    negatively? If your answer is YES explain how learning is affected? 
 
8. Are learners involved in the decision-making of the school? Please explain    
    their involvement.   
 
9. Do you think that peer pressure plays a big role in getting others involve in acts        
    of vandalism that takes at your school? Explain your answer by giving     
    examples.  
     
10. In your opinion, what motivates people to damage school property? 
 
11. Where do you think these vandals learn about such behaviour? 
 
12. Who should be responsible for educating learners on values, pride and  
      ownership? 
 
13. Should there be more cooperation between the police and the school? If YES,   
      what  structures or plan do you have in mind 
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